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-Education Research Center, th%s'evaluation-wﬁuld.not

.have been possible. . . ’ .

Foreworq , "

b4 [ d . . )
This evaluation study is the first evaluation

-

B Y

utflizinq-this particular model that has been done-on

the Fredonla Migrant Program. Since Qhe Fredonia- Pro- .

gram was the first of its kind in New York State it

seems proper that- it should be the flrst one to take

an in-depth look at itselfh Hopefully, as a- result of

this study the model can be adapted for the evaluation

) \
for the other tutogial programs across the state in

’ 4 . N N
setting up their, evaluation praqcedures and e\‘rentually
natlonally., “ : \
A very 1mportant factor which contr&buted to

4 -

the success of this study was the coOperatlon between
L 3

two segments of the college and 1nd1v1dua1 public

schools. The participating schools are listed in this

report but it should be noted that the principals,

teachers, and students within each of these schools .

gave willingly of "their t1me_and facillties,to mahe all

theAinformation available. - ) ' . .
In coﬁclusion;‘it should be pointed out that

’

without the-dedicated effert: of &he staff of the Teacher '
. ’ q . ..
/

’

- 14 -

DY. James F. Symula
Director
Fredonla Migrant Program
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Brocton Elementary School . & . Brant #1 Elementary School
Brocton, New. York 14716 . ‘ AngoIé, New York 14006 \
/ / ' . ~
" Dunkirk Senior High School L Farnham Elementary Schdol - ‘
Dunkirk, New York 14048 | ) ) Farﬁhap, New York 14061 -
Dunkirk Junior High School John T. Waugh Junior Hngh School
Dunkirk, New York 14048 . Angola, New.York 14006
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Dunkirk, New York 14048 . o Angola, New York 14006
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Dunkirk, New York 14048 . Angola, New York 14006 .
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Dunkirk, New York 14Q48 . Mayville, New York 14757
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Dunkirk, New York 14048 ~ North Collins, New York 14111
. v |
Dunkirk Public School #7 . : North Collins Elementary School
Dunkirk, New York 14048 o l North Collins, New York 14111
Forestville Elementary School " . ‘Ripley High School . . ‘
Forestville, New York 14048 Ripley, New York }4775 . ‘1
Fredonia Intermediate S¢h091 L " Ripley Elementary School . .
Fredonia, New York -14063 A3 Ripley, New York 14775 ' *
. 1{ M
Eagle Street School »° ~ . St, Mary's R.C. School
Fredonmia, New York 14063 . Dunkirk, New York 14048
. > . » * . .
Gowanda Senior High School .. Babcock School
deanda, New York 14070 Silver Crgeek, New York 14136
5 B )
Gowanda Elementary School : Main Street School
Gowanda, New York 14070 , Sllver Creek, New York 14136
Holy Trinity R.C. Sehool' vl Sllver Creekapnior-Senlcr ngh
Jpunkirk, New York 14048 « \//. School o .
' oo . b i Silver Creek, New York 14136
-
Westfleld Academy and Central School
- ., Westfield, New York’ 14787 *
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EVALUATION, OF THE FREDONIA OUTREACH PROGRAM
S, _ . .
This evaluation report describes the Hlesign, installation, process,
. perceptions, and product outcomes of ‘the Reading and‘.tﬁg LEAD "components

§ °° _ omes
) - of the ¥redonia Outreach Program. Part'A of the report deals with the

Readmg COmpOn{ht wher'eas the LEAD comPonent is descrlbed in detail- in -

A ]

Part B. The reader will find in this report some very effective steps in b
. ‘program planning and implementation. Eor example, the program'was ' A

spec1f1cally delmuted ‘to migrdht ch1ldren within a spec1f1ed geograph1c ‘
]
reg1on The spec1f1c goals of the two components of the pro Tam were

' @,
/ cle'arly delmeated with evaluat1on procedures and schedules for gathenng
data built mto the program. The project d1rector- and the project staff

had given themselves suff1c1ent time to "work out" many of the problems

inherent in any progragm. « '

% " v . L
Resul'ts of the data indicate that the program was successful in '
u _achieving its stated aims. Of course, the durability of the results can -
' ‘be measi’ed only in a -follow-pp study. |
'. : .
. ~ "« . Ratichalé A .
| . One of the major concerns of educators ls the problem of "educat;lonally
" d1sadvantaged" childrefl and the1r 1r1ab1l1ty to achieve academic success..
These ch1ldren come more frequently from fam1l1es who are poor, black
or who‘live in inner-cities. In Ngw York ~State, children of families
‘of higratory seasonal farmworkers also live in conditions that contribute
to’ educatiomal disadvanta‘ge. According ®o Kleinert (1969), the ri\igrz;nt

child learns as soon as he!begins school that:

o, ' He is one of a disliked minority, disliked by ones whose
views are by far the most important to him - the other
. " children.... He is quickly categorized as a ‘migrant; he
‘learns where he stands in the unique caste system.
" rigorously observed by children. Except for®migrant
ch1ldren eVery ch1ld learns' to cope with the caste system
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. of his peers. He learns that ‘there is Tobility in this e e

system, that yesterday's clown can be tosiorrow's hero.
The migrant child does not have this chance. When in
. school he confronts the rest of the world for the first = . .|
.0 . - - . L4 -
We have hef‘e, then, a situation which should present a f
_challenge to-the educational system in the migrant amea, .
an opportunity for it to penetrate these deep and” early
sensitivities of children and throw light upon them. .
»  Whatever essential human values are associated with them
can be reexamined and perhaps reordered. Unfortunately}
| the sthool finds itself.hampered by the attitudes of the _
adults of the community, by the mumber of children e#h
teacher must work with, and, most critically, by the
limitations of its teachers' owil backgrounds. So the -
greatest single effect the school could have is lost -
the first year it deals with them. .It cannot make them*
" feel wanted; therefore it casnot educate them. (Kleinert,
1969, p. 92). . | \ ~ :

-

In addition to poor self concept}s, Jigrant chkldrer?s impovérished’ ¢

. LN : .
environment produces inadequately developed prosqcial values, and

many emotional problems. b T 4

related to education are percept

) ' . o \
In the cognitive domain, the characteristics of migrant childrert\
, , ﬁ
11 and, language deficit, depressed

\ inted lectual dev‘elop.nent as measured by IQ tests, and low achievement
.- L
in school. Thesge discouraging effects of impoverished environment

have been thoroughly investigated by Bernstein (161), Hunt (1961), 5
Bloom (1964), and Deutsch (1968) ' I
' Deutsch (1968) found that children livind in slums do not get
%)portunxlt'ie_s to deveiop ‘the auditory and visua; disc‘::imi:llations needed
_for s;,xccess' in language arts,'fgading, and other school work. Bérnstein .
- (}961), after an extenSive analysis of the language <of‘ di‘sadvantaged

children, found the following characteristics:,




1. Short, gramnatlcal’ly s1mp1e often unfmlshed sentences with

P

* a poor syntactlcal fom stressmg the active voice.

< 2. Slmple and repetltlva use of COI'lJlIIlCthl’lS (so, then, be‘cause):

3. thtle use of subordlnate clauses to break down the in 1a1

categorles of * the domlnant subject ‘ . v

-

4, Inab111ty ﬁo hold a formal subJeo;t through a speech sequence,

"thus- ,5 dislocated informatlonal content is fac111tated.

4 L A

5. R1g1d and limited use of adJectives and adverbs. * g

- ‘ »

6. Infrequent use of mpersonal pronquns aqubJects of

conditional clauses. +

7. Frequent use of statements v‘vhergﬁthe reason and conclugion - -
are confounded to p‘roduce avcategorlc statement o
8. A large mumber of*statements and phrases which s1gna} a

requirement . for the previous speech sequence to be reinforced: ‘
* 'Wohldn't\ it? 'You see? You know?" etc. This -process is :
. " termed "sympathetic circularit)r;:" - ) g
9. Individual selection from a group of rdjornat.ic phraseés er
-

" sentences will frequently occur.

10. _The individual qualifica’tion fs 1n ‘the sentenCe'-organization.-
It is a-langhage of implicit, meaning. ) ‘

That impoverished env1ronment during u}fancy and early chlldhood
retards thd development of the 1nd1v1,cjua1~has been documented by Hunt ° .
(1961) and Bloom (1964) Bloom estmﬁted that 50 pergnt of mature .
mtelllgeﬁce is achieved by age 4 a.nJ that a deprlved and an ablmdant.

env1ronment can result in chfferences in intelligence scores of at

least 10 IQ points until age ‘4 .and %0 IQ points by the age of 17 years. L

| \ N D Yo




- 1. General ObJeftlve' . L R

" 'II. Specific Objectives. .- L. s e

-
—a

. . % . ¥ :
. . . -~ %

l . s * : ' t .

- /1% : A . - “

"These; flpdmgs suggest thatl\ "It mlght be fea§1b1e to dlscover ways, - ot

to govern the’ eir(tqunyleméﬁ espe-Eially durmg the early )'ears ~of . g .._ .

thelr development to achleve a sub&tantlally faster rate of 1{- . L

-

’ tellectual dévelopnent,and a substa;ntlall,y hlgher level of mtellectual‘ '

tapaclty " (Hunt 1961, p. 363) s b ‘,
’ ,«,“ T ' , ' o
/ : . f. * . b .

)

. s ; ’fhe Pragram Design

. . . . ' it

In v1ew’ of ‘the Kbove fmdlngs, 1t was not d1ff1cu1t to

formulate the obj ect1v<§ of the Fredonla ‘Outreach Program. The,

»
\
\

Ao .
generg_L purpose of the pragram.was tp provide for each mlgrant : +

“ v L x - *
child the educational treatment that will be most effegtive in.' = -

’

. developing the child's potential. ’ ¢ RRTN
.- s T Y.

“ As a direct result of the-Fredonia Outreach Program, ‘it e e » _
oy /. L P '
was expected that the migrant students would have the following

skills: - ~ o LT o .

I. Ability to spea cIearly with all speakers of Engllsh -

’
\
[N
o

2, Ab111ty to read snandard €nglish. - . . R
3. Ab111ty to‘;rrlte standai'd Enghsh. B . . - |

4. Increased self-coff..‘;idence.. 4 . ' _g*- ‘ o o
5. Incrgased enthusiasm for partitiﬁat‘ion and e@ie\fe:ment .

in the ¢lassroom. o,

-

v 4 . . ‘- K

K, N . - . .
- M . - . -
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e 6. Increased Wiilingnese to commnicate with speakers: - - T
R N . . - ) ‘ . . ) y . . ¢ .. . ‘ . ‘v L4 b
. of standard English. ‘ ] -
. ' : 7., Incréased awareness of the importance of standard - . R
. . \ , .. \ \‘ . M N .
Ty spoken English in appropriate situ::;frs. . '
' 8. Ab‘inty' to imitate different patte £s ish.

9. Ab111ty to hear and, dlStlIlg‘UlSh betw en st ‘
fa.nd non- standard d1a1ects o . . o
10. . Increased mot1vatlon for learmng ) - \\ '. , '
' 11. Increased’ favorabIe at-t1tudes ard school & ’ L -
Wh{\ le the readmg component of “the program sought to achieve the-, o '. _' , ’
o above obJectwes by provlcﬁng remed1a1 readlng 1nstruct1on usmg the . ‘
', M . tutorial approach the LEAD component ﬁ%lved parents and commumity: .
‘ wm br1ng1ng ahewt changes in child att1tude, motlva*tlon, " arid _behgvior,

III. StUdentS ! ! B ;. " v ‘_ . - > 4 N Pre

) ’ ‘ ) ' ~
There ‘are a large number of"mgrant ch11dren of schooL age in
- . New York Stafe Atcordmg to the deflnltlons deroped by the
; Bureau of Mlgra.nt Edugatmn, the migrant ch11d ca.n be: C o

« 1. Interstate Migrant. A child who has moved with a parent

orbguardlan w1th1n the past year across,State boundarle? >
- in order that‘a parent, guardian or member of his:® . *’;‘ '
. o . mmed:.ate family -might secure temporary or seasonal employ-
. ) o ﬁ ment 1n agrlculture or in related food processmg;actl\ntles ,

L . -3 2. Intrastate ,Mlgrant. A ch11d who has moved with a parent

’ T . - or guardian ‘within the past year across school district

. - : . ¥, - ) |
. ~ ¢, - ' " boundaries.within.a State in order that a parent, - - - ‘\
. . . ‘ guardian or menber of his immediate family might secure B N
. , “ ' ' ) k

) K4 | r3 ‘ﬂ ” ”‘o“ v .' ®,




o

te-rl‘lporary~ or seasonal employment »in %gnculture or in -

¢

related food processmg activities. . SER .

/
Usmg the aQwe definitions arld in closge contact with census

r

.takers in Chaur‘auqua, Cattaraugus, -and southern Erie Count1es,

children who quahfled wndet the mlg-ra.nt g'u1de11nes werej identified
and approval of school admlmstra;ors of* school dlstncts in which
these chlldren were enrolled was sought for. part1c1pat1on in the -
program.. the parents of these chxldren Were also contacted. and the
Fredonia program wés ex‘plamed to ‘them. If the pa\r‘ents wished their
children to part1c1pate they were asked to sign an enfollment
authorization fox_':)(. The program was 1nst,1tuted in 17 school districts
with 390 m1grant children. " Thus, the children involved 1n the 'I;r'ogram,

L

thoUgh far fropf a homogeneous group, -have in common many obser%ble

1 students are migrant childxen. ’
2. A majority of them-at the time'of entering 'the program

could not speak standard English.

\

3. All of them came from homes in which standard English

- »

¥s neither spoken nor encouraged ' -
4. A ma,Jorlty of them felt that they would be ridiculed
if they used standard Enghsh in th\lr cohmmity.
‘ 5. A maJor;ty of them'were low in self concept, n\otlvat;on

for learningy and attitude toward school.

~

\ . . . 3
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Iv, Staff ) :

1 . \ .
A. Tutors. A The most important persons in the program are the

* individual tutors, whb were selected on the basis of.-
r intertiews with the progrqql staff, and the only educat fonal
. . \

. background that 4as required was a high school dipioma. A

/
a result, the tutcfrs come from all walks of life and lave a

g \
myriad of educational backgrounds. The important point is

- that a college education was not a pre-requisite for becoming

-~

a tutor in this program. The major criterio® for the
. “ » -

-

Ce - _ .
selestion of tutors was that. they should be enthusiastic,
genuinely love kids, and ‘convey a TacR of prejudice toward

’ - -

| ]
‘.

migrant children. - Y

) - .

B. ,Fiel‘d Coordinatdr. Tutors loak ‘to the fié'ld/ coor‘dinator to -
. " provide the gay-to-day suppoft fo_r”'the pr'og)-ram, setting up
| the initial schedules for the tutors, sx'zpelrvising théir
reading prescr.iptions, and maintaining good public rel?iéions'
between the school and the program.' Th’e'persbn se@ﬁ;d ‘was

. ‘ g,
to possess a thorough background in reading and a working

knowledge of the public school operation both wat,; the class-
room level and at the administrative levels. A public

school teacher with a great d@ of experience in the class-

b 4

. room was hired as a field coordinator. Specif'ically, the
.  field coordimator was to be respo;lsiﬁle for the following:

1. ' Set up schedules for tutors in the individual .school

* system. \
% ' .
‘ . 2. Gather necéssary materials for tutors in the field.
J i




. ‘ T . // ) . . e

.

_ ‘ " 3, Supervise tutors in the field. . _ > ‘
' ' .4. Keep appropriate tesprds for tutors in ;h; ~
o prog;amf"z ) , , ;0
‘;' ' oS, Coordinate Eranngér regord system when necéssary" '
6. CGather pvaldatioé data. - h ‘
_ . 7. Compile evaluation data.. :”Q” . \
y : _ L. , .
” 8. Assist the ﬁ}oject'director inicurriculum Cos
i devélopmenfi ) -
\ . L. . T ‘ . )
: C: ' Project Directdrgfiﬁé responsibilities of tpe project ,
) director were the following:. ‘
P SupérviSe’Puhget. V - N
t/ 2. Supérviseftﬁtors in- tfe field.
"3. Set up and organize tra{ﬁing’proéraﬁ; for tutors.
\' ’4. Recruit), interview and hire tutors and substitutes
) for the'prugr;m. : ) | \ A ‘ﬂ
~ ‘ . .
,5' Set up, organizeiaﬁducoondinape future Outreach , )
- ~ Programs for adults. .
. , - . ¢
’ : é? Act as a reSource person and/or consultant for other. _24;5
c 1' fqgion;i operations across Ehé Sfbte. | 5~
- 7y Compile ezéluation daga. . | 4:{\" o P
| 8. Coqrdinate total ﬁrogram‘of'the Bgrgaﬁ @f.MigTént ‘
Education. L O , o ~ I
| 7 - M N R - - /
\ Lo ‘ [N
¥ -
y ° t > , ¢ < e




F}

’ Program was respon51b1e for the fOllOWlng ' v, st
-1,
2.

'Wérk directly with parents in individual and group

respon51b1e for the f0110w1ng
1.
2.

LEAD Prééram gdbrhinator.‘ The coordinator of the LEAD.

Coordlnatlon of flscal resources.

-‘Planning and implementation of all‘phases of ‘the

~
-

program, g

Selection and supérvision of LEAD staff.

. .

Malntaln 11aison with .school admlnlstratlon Board

of Educatlon community, and the Fredonia Outrepch J‘-

ProgTam. -k ' : >

sessions.
Act as a resource person for staff, parents and
children: . . . '

Explore possibilities for further program development..

-

Collect and disseminate evaluation JLta gér_all phases
of the program, =~ CTT
Provide any special training requireg for the LEAD- - ) .

- ’

Program staff. v

.+ F. LEADw Instruc't‘ The instructor in the LEAD Pi'ogram .was

‘

Organlze activities to achieve project objectives. ' y

- 3 .
Instruct small groups of chi in the varioqs

agtivities.




v

3. Make home visits and represent the Fredonia Outreach

4
_Progra;n to the commmity. )
4. Work with the coordlnator in colIectlng and
A I . disseminating evaluatlon data. ’ \
~  G. LEAD Language Instructor. JThe‘gperson in this position was . '
. ; ) o responsible for the following: o . ‘“ .
| . 1 Arrange pre school act1v1t1es ' | , '
2. Establlsh sequent1a1 program of language development ‘ 4
. . ‘ " Wg readlness for all children who need it.
. .3°.J Coord:)inaté all reading activities involving the -
PR, A\ :reading,‘tdtors": | o _ | ‘ .
Lo , 4. Work with the LEAD c'oord:mator in collecting and o '
“.i L . E di,ss,?minating evaluation infom;ation.-' ‘ ,

} _The LEAD staff also'included two reading tutors, one arts and
1; ., .\‘ . %‘ s
: crafts. tutof, one cIerk typlst and spec1a1 parent tutors.

“ . - v

. % Vi Activities . S o . : VR

LA, Traininghof Tutors. Tutors of mlg{ant children in the Tutorial

4

)

Coe Program were pr&ld&d staff development experlences to enable them

. (1) determme the mstructlonal readmg level of individual

, .

" . mIgrant Ghildren through the «use df the Spache Dlagnostlc Scal‘r ,

t

‘(Spache, ..1972), (2) determine the independent reading level of
individual migrant children through the use of the Spache Diagnostic -

Scale, (33 assess,the needs of md1v1duak migrant children -in the

area of readlng )rough the use of the “Random ziouse/Crlterlon Readmg
Program (Hac.kett 1971), (4} prescrlbe and each to the needs of

o ; ‘

- !
A S AT

LT A
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» each 1nd1v1,dual with whom the tutor is worklng, (5) .work w1th ea‘th e ;
'nugrant Chlld in the areas of ﬁ*tlc principles, str‘uctural -

sis, vocabulary development concept developnent d1rect10ns

ollowmg, comprehensmn skblls, locat1<3n sk1].1s, mdependent read-

. AR

and word study sk1lls apd (6) evaluate the e.ffect-rveness of e,
©, . thematerlalsandprogram 1‘” .4 -.',,fA e :ﬂ .
Tramlng of these tutors /was done - ‘by a team of teachers who o Py
. were part1c1pa’1.ts in the_ swmme: hworksho,pt ‘The tralnmg perlod was d e e

-',

a‘pproxnnately two Weeks in. length and 1t was amadaptatmn of | the N

¢ . . ~ . .

. mmg program presented ~b)' ;he &am from Browar& éountiFlonda " Y /
J * .The training sess1ons tdak place at rughgqand followmg t.he success- .
) ful’ completmn o£ thls}amlng, ‘the tUtors were' pl‘aced 1n Qhe .«' . '. \7
’? ~ var;ous clﬁster sthopls.. Deta1léH mtorJ:ng.,‘training acgv1t1es‘are .
. descrlbedlnAppend'le L BN '-"" co T 0 '

-

The staff . 1n ’the LEAD component at R1p:te$' ai’so recelved staff o
develognent expenences’ §pec{’\£1cally, these exper-lences :enabled °
t.he staff to: (1) conduct' er‘fd. tnps 3 (2) d.evelo‘b,ac.twnles wh1ch s
we‘re learned by. older s‘tudents wh'o m 'turn performed these act1v1t1es

-

fOr younger ch1ldren, (3) mvolve yamg ch11dren ,m m:klng thlngs o R
" )and the focus was on. productn‘e thlnkmg, and (4) to evaluate the | | .
/( effectmeness of the program. . i4 o LT ’ . c“.r/‘.
B. The Rroce-ssw ‘A typ1cal tutorlal session cons1sted of, the following C ’ -

steps - (1) the tutor, based on the knowledge of 1nd1v1dual mgrant

Y
ch11dr%n, came prepared to help the child in part1cular readlng .
N . skill (s) and to accdnphsh related 1ﬁstruct1onal obJect1ve(s), S '

(2) the tutor tested the ch1ld to detemme the mstruct1onal and . L

.
. -




_ session, the tutor came prepared with varlous kmds of materials

-\12-

independemt reading levels -through the use of the Spache Diagnostic °

Scale; (3) the tutor used the Randdm I;ioiJse'Cr_iterion Reading '

W @ i ¢ - . N , R
_materials to-determine process skills related tq the diagnostic

'
’

outcome skill; (4) the tutor prov1ded mstructlon and curnculum
J

. materials appropr1ate to. the child's needs; (5). the’ tutor eValuated

~ the tutorial 1nteract10n, ) "the mlgrant thild cont::nued rece1v1ng

tutorlal asslstance to his need ¥f the chlld' was found to be not *

capable of performlng the tasks related to the particular skill;

(7 the\ tutor moved the child to the next skill if the tasks ‘related e
to the previous skill were succCessfylly completed by the child; and:
' (8) the tutor compieted the evaluation of the tutorial session

In case there were mor*an one ch11d in a particular tutorlal ¢

’
S

and demonstratlon tec}m1ques (see Appendlx B). "Fhls helped -the tutor

to prov1de individual a.ttentlon to sne child wh11e the other child was

\

© was between 30 m1nutes to 45 mmutes ' ‘ R ’ -

n the LEAD t0n1ponent of tpe prOgram chlldren met each Tuesday ’

and Thursday aftér school until 6: OO P.M.-and on Sat’urdays from

9:00 AM. to 3:45 P.M. A typical day covereg a variety of exper,lenceS\ :

such as dramatics to help language development, structured sc1ence

‘activities to help children identify- local pla.nt and animal life, arts

]

and Crafts act1v1t1es color photography, cross grade tutormg, and

-

f1e1d trips. Thése activities can be grouped into three categories:

Ny
. . “
N R

. F1e1d trips, in-class learning and parent-commmity ' involvement. «

)

o

‘&

\

.mdependently 1nvolved Hith relevant materials. Each tutorial sess1on /7
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Evaluat{on is a complex activity; many attémpts have been made '
to deflne it at ah abstract verbaf level, Miny evaluatiOp models - oo

have‘been.proposed. Provus model of evaluatlon was used to assess’

< .

the‘effectiveness of the Fredonla Outreach Program. Having deflned

the-program de51gn and standard in the precedlng pages "the next step

v

‘ was to collect 1nformatlpn about the program s-1nsta11at10n thro/Fh
field observatlon§ £° any d1screpancy is found between des1gn and '. o B
performance, it w1II be pﬁbylded to the program staff to redeflne the o .

'program or change 1nstallation procedures It is the contention of .
' the writers of this report that the comparlson of observe& aspects of

"the program in the field with the design is a very essentlal part of
~ had , -
.any evaluatlon program Without this- domparlson, an evaluator mlght
-

be assesslng "non events" (Charters and Jones, 1973, pp 5-7)..

I.. Congruence Test1ng o ,

For congruence testlng, the program staff was 1nterv1ewed and

-

» observed in the field. It was found that-the input elements con-

. LY . . | . .
sisting of student and staff .performance measures, process variables
Al
. N N » . e

"+ such as student and staff activities, and output wariables such.as
goals of the program-did not differ from what was stated in the = ° ° .
program/designw For ‘example, the major pufpose of the program, |

", adcording to the staff interview, was to help children in readiﬁg .

and to 'develop their self image; the staff had rece{wed training

in tutoring; end the staff had been made familiar with ‘the materials.-
- ' 3 AN

. . . S .
The interview data clearly indicated that the program was being
. .

. .
.
. r ARS ,
. ' ’
.
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installed in accordance with- the design. ;At this stage the

"evaluation staff sought to collect information.about student-staff
interactions. A checklist (Table-1) was developed to observe the

»

tutorial interacgion.

~ . . 4
. . 'Tablerlj _ o Lo
X ' Sys%eﬁatio,Observotion-of ?utof}al interact?oo
lju{or's‘Ne_lme . , - ~Observer's Narme ]
School o Date
Teocher’s Name ; ' Tutee s Name '

DIRECTIONS: This checklist has been developed to observe the following
‘categories of behavior of tutors: Every effort has been made to specify
the categories behaviorally. It is suggested that you should go through
this checklist carefully. It will increase'the reliability and objectiyity
of observatiogi. Yo are asked to mark the occurrence or non-occurrence

of the ar category of behavior during observation. Use P or N to
indicate the occurrence or the non-occurrence.
Part A. ’ ! -
— . | /
1. Tutor has Criterion Group Record Booklet. P N
2. Each tutee has Pupil Profile Booklet. - ‘ . b P N
/\
3. Spache Diagnostic Reading Skill test has been administered )
to determine grade equivalent. P N
4. Tutor has identified the level on Criterion Reading System. ¥ ﬁ§\ N
-
5. .Administers Pre -test (clilled Diagnostic Outcome Skills) to
assess mastery. ' . P N
6. Administers process skillg, if outcome skil’s not mastered,
to break down each skill into process skills., /(/ P N
2 .
7. Mministers posttest (called Learning Evaluatlon) to see
that the child has mastered the skills. - P N
8. Uses'lessoo plén. ‘ " P N
9. Has a lesson plan but does not use it.* T P N
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10. Coftpletes evaluations. L P N
11;:’St$tuied Organization ' 3 S — R P/ N
12, Develops games and materlafs for use in tutomal ses51ons, ‘ ." P N
?‘, 13\; D1splays samples of tutees work posters, charts etc ' P N

14. If the tutor is workimrg with more than. one tutee the tutor
arranges independent activity for one child while working
with the other.

. ‘ ¢

15. Praises the tUtee for accomplishment and efforts..

___16. Commm1cates with the teacher(s) of the tutee.

- - T -
z =z =z =

17. Utilizes the feedback glven by the" teacher(s)
. s - .
18. Works with tutee on: . - h ' e

homework

. oral reading

silent reading g

skill game :

use of charts

use of language master

use of records

worked on skills ..
book discugsion - ' ‘
identified'words/objects .
used criterion test book

spelling 4ri11

cutting pictures

. discussing family ac‘rltles

story writing .

project work

. questioning skills

blackboard work

. devel 4 process materials .

number sheet ~

N 4 . ’

. TN .

s
S

\
ﬂwﬂnvo=BRWg»rmmmnncm
ZZZZZZZ2 22222222 ZZ 22

) 'I‘wenty' tutors were mdependently observed by two of the writers. Resulfs

are g1ven in Table 2.

\
[
M.
(I%]
J




10.
11.

12.

13.

14,

15.
16.

. . N « ’
. Tutor has Criterion Group,Record Booklet.-

+

. Each tutee has PupilHRmofile Booklet

. Spache Diagnostic Readlng Skill test has

been administered to determine grade
equlvalent )

. Tutor has 1dent1f1ed the 15(33‘0n Criterion

Read1ng System

. Adm1n1sters Pre-test (called D1agnost1c

Outcome Skills) to assess mastery

. Admlnlsters process skills, if outcome

skill is not mastered, to break down
each skill into process skills.

. Administers posttest (called Learning

Evaluation) to see that the ch11d has
mastered the skills.

. Uses lesson plan. .

. Has a lesson plan but does not use it.

. :
Completes evaluations.
Structured Organization.

Develops games and materials for use. in
tutorial sess1on5

s
Displays samples of tutees'’ work, posters,

charts, etc. ) .
If the tutor is working with,@ere than one
tutee the tutor arranges independent
activity for one child wh11e working with

the .6ther.

. . ‘ ‘
Praises the tutee for accomplishment and efforts. ,

Communicates with the teacher(s) of the tutee.

24
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Presenge

14
19

19

v

18

18

19
16

20
19
18

17

16

14,

2

Absence’
6
L1
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R Presehce ‘Absence *

) 3 . ’ " ’
17. Utilizes the feedback given by the : ‘
teacher(s). - _ , 15 ‘ S

18. Works with tutee on - =« . -
. .
a. homework
oral reading
silent reading
skill game
use of charts
. use of language master
use of records
..worked on skills
. book discussion
. "identified words/objects
used criterion test book
spelling drill
cuttlng pictures
.- discussing family act1v1t1es
story writing
project work
* questioning skills
. blackboard work
level 4 process materials
. number sheet .

o
)

]

-

M 4
Landi 0
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From fie{d observations, it is noted thet 60% of the tutors workeﬂ with

- one .child at a time and 40% had more than one child in the tutorial session.
On tne whole, the program was found te be congruent to the design. Howeyer,
there were some procedural breakdown points: Six tutors were not usiﬁg -
Criterion.Grogp Record Booklet' two tutors. did not use pre-tests' four

tutors were not using lesson plans; feedback' from the teacher was not being

- used by five tutdrs six tutors- expressed lack of commmication with teacher(s)

of'mlgrant ch11dren gnd four tutors were found to be not praising children

for their accomplishments and efforts.

P
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design of the program.

IT.

N . L Y - . _18_ .. \’ B '

N v .
. . - . L]
.

N | -y

Why does this discrepancy exist between the%progrhh design and in-

*stallation? After talking with the tutors, it was found that the tutars ‘ .

#
were pot using Criterion Group Record Booklet because they fe1t 1t to<be
dupllcatlon of work; two tugprs did not use pre-tests. They felt: that

they knew éhelr students' entering behavl'liﬁhd that that knowledge was . -

'-suff1c1ent enough to prescrlbe day- to- day tutorial help, 51m11ar1y, Lo R

four tu%Brs fe1t that the time spent on wr1t1ng lessan plans could be

utilized for develop1ng mater1a1s and activities. As such, they had

stopped writing lesson plans; f1ve tutors told us that they were' not‘ L
getting immediate and ca;?ective'feedback from teachers. As they felt

the feedback "to be either irrelevant or delayed they stopped seek1ng

-feedback; of all the d1screpanc1es perhaps 1ack of conmunlcatlon between

the tutor and the teacher needed imflediate attentlon of the program staff. 3
- After receiving this 1nformatlon about the aCtuaI'program 1mp1e- - ¢ ' I
mentation, the project d1rector and the project coordlnator had individudT ’
conferences with the tutors 1nvolved .\The purpose of these corrferences . .. 8

was to look at a number of alternative courses of act1:h which were the '+ -

best for a particular individual. Further staff development exper1ences

ere provided to approx1mate the 1nsta11at1qg§?nd the process to the .

RN "

T, Perceptlons Assessment

Perceptlons create expectatlons among part1c1pants and pro- -
L} N 6
foundly affect their attitudes, since attitudesadepend upon the extent

to which experiences meet expectations. If experience falls short of
expectations, unfavorable attitudes may occur. On the other hand, DR
. ‘o L4 . o . .

if experience is better/;hﬁh expectatians, favorable attitudes

L] : .
.

- . hd
’ ‘h ’ ' ' i 2 6 '
P

L)
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. ~ usually occur. Therefore, assessment of perceptions of tutors,

migrant children, and teachers was considered ‘to be an essengial

part of the efaluation of the tutorial program. ’

.
L3

A. Tutors Percept1ons For this purpose tutors, m1grant ch1ldren, and +

‘teachers’ were 1nd1v1dually 1.ew1ewe3 The responses of ‘the tltors -

X 4 . ‘

- and their suggestions, if any, fordmprovmg the pregram are given
. * I N .
; B be‘loW' ] - * .o < T
- : e ’ - R
Wonderful program. It would be better if-the teacher ) .
and the tutor had set aside specific time ¥o talk. T .,
;o 2. Staff develepment experiences and materials are very useful’. . ', e
. New tutors should be asked to- observe tutoring sessions ' )
before actually tutoring young children. . -
. » o
e 3. One-to-pne is better than’ 2,or 3 in a session. I would like s

more help in developihg ,mater1als yhich interest older
students. Older boys are difficult to interest in-tutpring &

sessions. .
< - ) 4. 1 like the progvgr very much I supplement Randon House ¥ )
s _Cr1ter1on mat: v usmg L1ngu1st1cs Approach to Read1ng \ "
"«%® 5. The program ! planned Cani we have more , ‘
e communicatios “'.er tutors working w1th older ch1ldren’? o
6. plder-students are harder to. interest. Don't get to talk o
to Jumior §1§h teacher o . ' :
r - 7. 'The program is ‘very effectlve for e].ementary grades. ‘Need =~
' " materials for secon grades. -Ramdom House Criterion . >
ma,tgr1al 1s l )
8. Extend the prog&.m ) aF)l children. o " X
- . b ’ - . : :
. ® 9, Prov1de more staff devetlopment exper1ences ) T N L
— .10 Phys\cal fac111t1es are not adequate Commlm1cat1on with =~ )
“ . : ®achers is a problem : Y
(1. It is a good program as is. g; ;o ooa -
12. 1 need some suppleméntary materials. Cr1ter1on mater1als
o . lack process sk1lls for several levels ) ' - - . ’

- \ 13. Very much .sat1sf1ed w1th."the progr’n. Sy .




Happy with the program.

.
Zrs

15. I have no changes to recommend in ‘the program as is. .
' i ) N A\ . s -
-16. More materials are needed: - -

T17. Materials kre inadequate. b .
18. Random House Criterien materials have many printing errors. . T
Some words are not in child's vocabulary. Photos and - i

drawings are not-always clear,

r

"

19. Need. more materlals

-

20. It isa very good program. Schedulmg is a problem, .
sometlmes

Migrant Children's Perceptions. Many migrant children who were being
tutored at the time of our visits were asked the folibwing two :

questions: (
t 9

- ’ . -

‘1. Do you like coming to this session?

' 2. Do you 11ke your tutor? ‘ ' ' 3 e
Responses to - these questlons were m the affirmative from all chlldren
but one. .Children looked forward to the t1§ne whene they. Would go to °
. tutoring sessions. The ch;lq&ho did not reSpond to the above questlons.'
was new to ‘the country and did not understand English. When the .same
) qﬁestions were translated into Spanish, he smiled and indicafced }}is
pleasure in be1ng 1nvolved in the program .

‘Teachers' -Perceptlons. Fmally the perceptions of 22 ‘teachers of

)
migrant childrens toward the prog‘ram were also assessed by asiing the NN
teachers the following questionst T C a . )
. -
1. Does the child-enjoy the progfam?
i 2. Are ygu satisfiéd with the program?’ .
1 )D ; L ) progr | ‘.
3.” Has student shown progress? o - : - /

4.-.Do you have any suggestions for imprqving the program? Yo

28"
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All ‘the™eachers felt that' the children emjoyed the grogram and had

shown progress. ¥The teachers the ves were satisfied with the

v

- program. However, they made the following suggestions'for improving

the program: N : . *
/ 1. Migrant program should be extended to other topics such as
social studies, classroom related top1cs Recommend ‘
scheduling a t1me to talk to tutors. T =
2. Communlcatlon between teacher and tutor should be 1mproved 3
3. Individual profile booklet is much better. * I would eliminate
group profile booklet. o ’ ,
4. Present interaction between teachgr and tutor is brief.- A
+ .. list of availahle resources will help.-
3 ~
5. Communication has been Tore teacher to tutor than tutor to
teacher. Also invelve parenfs
6. I will suggest that tutors work with teachers and relate,
tutorial work to classroom instruction. S8me of the work is
-, duplication as the school has a readigg specialist.™
7. Néed bilinggél teachers and bilingual materials.
8. " Need Spanish speaklng tutors. There, is-a communication ‘ I
breakdown many times. : ’ \

]

9. No time .to schedule a peeting with tutor.
10. . More supplementary materials’.

11. Teachers need to know more definitely what the tutor is doing
with children. Time for communlcatlon is a "problem.

- 12. 1 want these tutors back next year They are d01ng a wonderful

- job.
Y

13. < We need time to communlcate with tutors. They respond very -

well to the few things we”are able to pass on. Wonderful

. and would be better if we.could talk.
14. : Need better communication, ’
P 4 -

15. Get materials from classrooms T T .

1o. It has been,a wonderful experience for Cindy and other ch11dren
Extend the program to all chlldren
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The general attitudinal responsee of tutors, children, and teachers

toward the‘prog'rain' appeared to~be 'very favorable. Although favorable ’ N
attltudes do not automdtically become converted into goal attammzant,
+ they have value smce they are assoc1ated with h1gh perfomance goals,
-high level of satisfaction, and with less absence. The tenor- of the
three groups, of part1c1pants mdlcated a hlgh,level of satlsfactlon w1thb
the program:-*Are these favorable attitudes converted into rdading gains -

- for migrant children? This question is examined in the following section.
, - ]

PrY o .
III. Product. J\ :
R _ \
It was found that the program treatment was beipg applied

properly. The next phase- of evaluation attempted to examine thg‘
program effects on migrant children with respect to iduciﬁg the -
need » .

\

In all, 390° mlgrant children were served by the program

/ “Table 3 glves the number of migrant duldren by grade levgls. .

- v :  Table 3

[

- . Number of Migrant Children Served by Grade Levels

} Grade ' - Number . Percent .
. 'K 49 12.6 . :
e | 52 13.3 ‘
B 2 43 11.00
- : 3 21. & - 5.4,
- - 4 40 10.3
5 - 46 ‘11.8
6 24 . . 6.2
7 33 « 8.5 -
8 15 3.8
- .9 - 13 3.3
, 10 10 2.6
11 4 1.0 -
"12 2 0.5
Not classified By grade \ 28 . 7.2
- Special o, 10 2.6—_/
Total . .390" 100.0 L
30 ) % ‘ ) "
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. ‘ Both pre- and posttest scof@s on the 1ndependgpt and instructional

subtest> of the Spache Ulagnoéglc Reading Scales were obtaxncd for 100

" ~

of the 390 chlldren sérved by the prOJect. Mlgrants by definition move?

frequently'and unexpectedly SO posttestlng of mnny thldren was not
4 ' . .
possible. For many migramts, English ts;a second langudge so testing ’

with an English langﬁagq test produced many scores below the 1.0 grade e R
equivalent which was necesgary for applicati?n of the Historical‘Re:‘ L _' L
. gression Analysis (S'E.D.,'1972). None' of the kindergarten or fifét ‘ v
gradc‘sfudehts were included in the data aﬂgf§gis‘bccgu$é None were ﬁ

above thg 1.0 required for+Histerical RegrcssiSh Analysis. All children
for whon data could be ‘collected were included in the arhlysis.

5

For students wio fgﬁﬁred*or ft the program during the year, the

.t

ted s¢ores. Since

appropriate month was used in 3alcu1at;pg

- there was so much variation in length of treatmept and tes®ing times,,
. ¢ L4 .- 7 - .

.

it was not possible to form homogcneods treatment time groups for analysis.>
The grouping was arbitrarily by component grade level so the.analysis -

groups corresponded to the¢ component codes 13, 14' and 15 4 defined by
the evéluation guidelines of ‘the State\\?ucat199/ﬂ€bartment ‘Both public ™

-
.

.. and parochlal students were included in the groups.

t ~ . - .

4
p The t values reported in Tables $and 5 were calculated on thcg)asiﬁ

of diffcrences bétwccn predicted and ‘actual posttest scores using tne

.
<

algorithm for t tests of diffcrencé scores., The mean p;ctest,,prcdicted
*® 4 ’ ' . .

and posttest scorcs are offered for your interpretation. The gains for

both higher gradé/igbcl groups (grades 4 - 12) are statistically sig-

. nificant at the 0.01 level on each subtest. On the primary level (grades g

2 and 5) the mean ghin was greater €han préedicted from post performance

—

o 3




but not statistically significant., Statistical significancé tests

’

'Hepend on estimates,df vaniation common to_the test. On any givcn . -

1nstrument, variatlon will bgdgneatest at the extreme ehds of the -
4 » *
scale thus statlstlcal slgnlflcance at the prlmary 1eve1 should not . e
‘ ki
.be 1ntexpreted as lack of effectlveness of the program. It is

4

poss;ble tha;,Iow scores may be dqp to 1nsen51t1V1ty of 1nstrumentat10n

ratner than. program aneffect1veness The fact that the primary group

did galn morc than predicted is educatlonally 51gn1f1cant
s

L Table 4, _— ,

, Mean Scorcs on Indepcndcnt ‘Reading -
", and Obtained Value of t
No. of \ ‘ ;
Grade -Children Pre. . Predicted Post t

~ ; ) . C . .

2 and 3 co27 2T 3.6t , 3.75  0.72 %
: . / . S

4, 5, and O 81 5.97 ' 4.59 4.93 3.60*% »
7 to 42 52 - - 5.90 P N

*ngnlflcant aﬁl.bl level.




™

2
El

-25-

TableIS

‘and Obtained Valués of t

Mean Scores on Instructional Reading A

v

a

No. of t . i '
Grade ) Children - Pre Predicted Post t
. 2and 3 t. 27 2.70 . 3.49 - 3.70 1.22
4, 5.and 6 78 4.24 4.80 5.37  5.30%
7 to 12 " 50 " 6.03 6.55 < 7.33 5.07*
., J . - ‘he
R i
*Significant at .01 level. .

Formerly migratory children who have r

.

emained i onc area may differ

in 'their response to treatment from current ox true migrants. In order

to examine this possibility, the subjects were classified as resettled

or true and the analysis'iS'reported.in Tables 6 and 7.

‘Table 6

Mean Score$ on Indépendent Reading and Obtained Value

of t by Classification of Migrant

“

. No. of * . '
~ Classification Grade~ Children Pre Predicted Post t .

Resettled . -~ 2 and 3 20 2.76 - 3.65 . 3.78 0.%2 )
True ' 2 and 3 6 2.55 3.04 3.67 1.44
Resettled 4, Sand 6 45, 3.97 ° 4.56 4.94 7.59%*
True 4, 5and 6 29 4217 ., 4.62 5.04 2.24%*

, ' L 4 ' . . .
Resettled 7 to 12 34 6.29 6.85 7.37 3.18%

Y N
True " 7 to0 12 18 536 - 577§/// 7:07 3.82%
*Significant at .01 level ‘g ‘
** Significant at .05 level . , ’
| "33
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‘ o B Table 7- ‘ T )
Mean SCores on.Ins%;uctional Reading and Obtained

! Value .of t by Classification of Migrant

_— . . B o WA
‘ No. of '
Classification Gradg .:£hildren_ Pre Pfedigted - Post ° t
T Resettled * 2 pnd 3 ~20 2.7~ 3.66° ° 3.81 0.70
True © f2and3 7T 2.50 S0l a0 1.2
Resettled 4, 5and 6 45 4.16 4.78 5.28 3.}9*
) Irue‘h—‘ 4, 5and 6 29 4.29 . 4.75 5.41 '3.39%
‘ Resettled 7 to 12 34 6.42. - 6.9 7.44 - 2.85*
True ' ° 7 to 12 18 5.6 ¥ 5.66° 7.13 ~ 5.90%

. 3 -

*Significant at .01 leuel

« "The analysis doesnot indicate a”alfferenge between resettled and true.’
o . N\
i biscussion .

- ~ . L. i \

The statements of tuto;s, migrant children, and teachers strongly v
L4 +
supported the program. From this bvidence, it alsd is clear that the
4/// tutors and teachers felt that they encountered some problems'in im-

plementing the program., Some of the problems reported were: difficulty.

. \ ' .
in communication between tutors and teachers, non-availability of
>
]

materlals for older students, lack bf opportunltles to communicate with

and observe other tutors, and’ 1na&equate phy51ca1 faC111t1es Pethaps

/

the most\common problem was the lack of cowmunlcatlon between tutors and

-

Pl

teachers on a regular basis. It is our strong belief that to furtﬁ)r

improve the effectiveness of the program,, . is a need for closer

) worklng relatlonshlps between teachers and tutors. . v

Q ' ' 34
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Every effort'Qas @ade to encourage candor to avoid collectiné .
.o 'happiﬁess data” through‘;ntéTViews It was felt that these “sources
- ‘ needed to ee supplemen,ted by student outcome measures on mdependent , ”
’ }’ and- instructional reading. From anglysis of data-on these’ two variables, ]
it was found that the migrant childfen'in'grades.4'through 12 eyidencgd
statistically signifitant growth oﬁ independent and. instructional read-
ing. The resulté for children in grades 2 and*3, though not foufid to -
be statistically significant, werézan‘the'positiye dlrection. A
) ‘With rgférence'to int;rpretation of findinés, we feel that a few
words of ta&tion are in Q;def:_ Interpretatioq of the data by decision-
_maRers.wa§ complicated by several factors that® could not be controlled. M
. 1. Calculating predicted scores for dlfferent perlods<in -
treatment time was reQu1red because chlldren moved 1n.and out .
; ‘,of the program area dur1ng the year. . - . .
2. English language tests may yield spurlous resulé; when taken by
<L chlldren for whom Engllsh is a second language. - i
3. Use of the Hlstorlcal Regression Aralysis is based on'tﬂe y
assumption that the g?ade-équivaient scale on the Spachelhas
"equal units égross the range used. This assumption should be
. . questioned. ’"

. s

4. An assumptlén basic to the t-test is that the score d15tr1but10n3

g

are normal. This group»would not fit ‘the normal curve, thus

\

this assumption should be questioned.
. We observed that the mean gains have been greater than predicted thus
< we con51der the pngram to have had an educationally significant effect on

the students. Of cours¢, the duraQ111ty of the results can be measured only

in a follow-up study. . o N

Q; '...- / o . .
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g3 Appendix -A

Tutor Araining Activities

I. DAY 1: ORIENTATION . , .
A . / ¢ ‘
A. As people enter ‘the .room, trainers will hand out a manila é
folder containing one 5x8 blank rindex,card and a medium
size safety pin’to everyone. Trdiners will aIso attempt
- to'welcome each individual into the program. :

Nl

Program persompel will briefly infroduce themselves. _
1. Program digector will welcome tutors into the' program,
. ' apprisﬁ them of ‘their responsibilities within ‘the
. : training session,. review their rgsporsibilities within
. g " actual field rience, and briefly describe his role
: in the program. - ,

' + 2. Field-coordinator will describe his/her role in the pro- v
) ) gram and will emphasize the importance of friendly
¢ . rapport with children, teachers, and adininistrators
. within the public school systems. '

3. Trainers will briefly describe their experience‘ back-
,grounds within the program, hand out a syllabus for the
training period, and outline its major components. :

C. Trajners will introduce a 'warm-up game" designed to intro-
duce tutors and personnel to each other on,a more persoral s
basis. (Individual recognition and friendly rapport with
others are essential to the success of this program). The
"game'' is Strategy #19 on pages 174-5 in Simon's Values
Clarifications, an excellent source book for warm-up games. ¢

D. Trainers will engage tutors in amiother valucs clariﬁcations
experience by handing out one 3x5 card per tutor and asking
theTtutors to respond anonymously in,writing to the following
questions: o - ' R

1. '%\y are you interested in this program?'' . , '

‘ % . 2. "Is there arything in particular that you would like to

- . "see covered durjng this training pgriod?"'-

., - . ‘ . . -

, - Trainers will collect the cards, shuffle them, and pass them out ’
to the group.~ Trainers will instruct tutors to rcad the cards, note in
pencil any additional comments (Ex.: "Me, too,* "I like this idea," etc.)
and pass them on. After a short time, trainers will collect the cards
again. (This exercise is intended to help members of the group develop
a feeling for the group. Hopefully the tutors will be able to identify

; .with each other's ideas and concerns about the program.

[ °

O Y -
- -

I
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Entire group will wdtch the half-hour videotape, "Reaching
Out", which explains the Fredonia-program and illustrdtes what
makes it successful. A discussion period to cover questions
about the tape will follaw. : .

N .

Trainers will hand cach taitor a card with his/her name and a/
symbol on it. The symbol will designate to which suppért’

group the person is assighed. The composition of support

groups will have.been previously determined by program person-

nel who considerad "individual backgrounds in reading or related
areas. If any questions or grievances arise,®he trainers can
explain the rationale for support grouping. (Again, this is

an- gpproach which stresses the more specific needs of the tutors.)
Support groups should contain 5-8 tutprs and one trainer to lead .
each group discussion. ’

Support group discussiofis of the question, 'What do you know
about migrants?"

1. Trainers will pass out quotatjons from Uproated Children.By .
Cole that are particularly descriptive of thc individual
and group problems migrants face. Trainers will lead dis-
cussion of thesc and also relate to the group his/her personal
encounters with migrants within the framework of the program.

2. Frainers will hand out Tutor-Tuteg Relationship ditto and.
incorporate it into the discussion of migrant culture.

‘Within support groups, trainef% will present a general overview

of Spache and criterion materials.® o )

1. Trainer$ will hand out the three necessary Spache booklets:
Spache manual, cxaminer's manual, and child'w booklet.

. ;-

. Mainers will hand out the four necessary Criterion booklets
(Level 2) teacher's manual: teacher's diagnostic outcome T
booklet, pupil's dégnostie outcome booklet, teacher's process
skills/learning evaluation booklet,, and pupil's process skills/
lcarning evaluation: booklet. S . 1

ro

+ 1]

3. Trainers will outline assessments and specifically call
attention to: word iists, reading passages, comprehension
questions, Spachc Checklist pages 27-30, skills, diagnostic
outcomes, process skills, and learning evaluations.

- . s
.
~

A




II.

. ASSIGNMENTS - : ‘ »
1. Trainers will assign to entire group for tomorrow's session:
N 4 ; - "
a. Bach tutor will read that part of the Spache manual '1::.
B describing actual assessment procgdure. ' ‘
V4

DAY
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4. Trainers will hand out ditto on error symbolization from

Spache, and briefly note and gxplain terminology.

- »

b. Each tutor will attempt to memorize the error symboll-
zation ditto. J .

2. Tfhlners will call’ attentlon to available. out51de readings

and sign-out sheet. Uprooted Children, Duties and Respon- —~—

sibilities of a Tutor (ditto), Wedngsday's Children, a
definition of discipline (ditto), Teaching Culturally
Disadvantaged in the Elementary School, need for the pro- .
.gram (ditto), O'Connell's "Migrants in New York State," and
Harris' How to Increase Reading Ability, fifth edition.

-

2: PRACTICE WITH SPACHE -

. Trainers will present a. .short media illustration of migrant 11fe

in America. The bulk of the presentation should center on
migrant life in the region where the tutors are being trained.

We believe that a 'conscioudness raising procedure of this nature
will motivate the tiutors toward workirig with migrant children.
AlTow time afterward for- ‘response to the presentation.

Trainers will hand out decoding booklets with a key to be -/

decoded by tutors on an individual ‘basis.s

1. Trainers will first emphasize Yhe empathetlc nature of this
' excrcise by comparing 1t to actual experlences fac1ng the
beginning reader . . .

2. Trainers w111 decode the booklets with the tutors, dsking the

tutors how they felt during this exercise, and again emphasizing
the emotions of the beginning reader.

Trainers will hand out and review a ditto of key vocabulary™temms
from Spache, emphasizing the following terms: independent level,
instructional level, frustration level, basic -sight vocabulary -
cite Dolch word list, ego-involved, “and reasons for reading
failure. ,

[

*
“»
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D. Trainer improvisation of Spache assessment procedure.
1. One trainer will assime the role of tutee. ' <

2. One trainer will assume the role of tutor and w111 mark
" assessments using overhead pr03ector

/3. Tytors will follow procedure in their own booklets. -

5

- 4. Reayons for improvisation:
ifig the tutors to first watch the procedure.
out being put on the spot themselves should

ould Bé able to watch this highly’visual
tic presentation with clear intercst )

c. The impr visation will.set up a representatlon-of
actual field experience.

A

A ]
1 - ‘. 1
. .

> SR S . -
E. Trainers will hand out discussion ditto on Spache materials ) .
and review questions and an§yers within support groups. < -
’ i
Ft Error symbolization exercises. ' 4,*' . .
‘1. Trajner will briefly’ réview ditto of terpinology and’ N 7
symbols used in Snache assessment with ehtire groop of new * %
tutors. '
T -
2. Tralner "will hand out practlce passagé ditto to each tutor
3. Trajners will read passage slgwly and make specific readang i
errors which the tutors should note - using correct - R
symbols ~ on their passage dittpes,. B y
g o ) .
4. Tralner will ha;,‘out ;orrected passage datﬂo to each tutor,
and instruct the tutors to check their éwn notation. Trainers - .
will. also answer any.questions that arise and willi stress, the oot
importance of swift, accurate notation of{errors.
G. Pick a partner and test with Spache. Y )
1. Trainers w111 instruct tutors to pair pff and take turns . -
assessing each other with the Spache scdles. o
-

2. Tutors will administér word recognition lists, determine - ~ -
appropriate reading passages, and test for highest in-
structignal and independent-levelsﬁ

. 4
-~

>
’ . » . -
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[IIT. (Day 3: PRACTICE WIRH CRITERION, _ ¢ 4

At

¥

-

’
4

. C. Within suppoit 'grodps,‘"tréinerswiif hand out*

D.. In l.arge gr;g:p, tutors will reyiew 'Putting~the System to Work'

”

/ B: -Break into support groups?

4. Tutors will report back to a trainer to describe their  « .’
assessment procedures. This may be done by having them
‘_ftllkg‘ut a card and note word list score, reading passage
¢ . levels, etc. Trainers will provid¥ constructive feedback
and show each tutor how the completed Spache assessment .
leads into Appropriate criterion levels..

.

H. For the next session, trainers will instruct tutors to read ° L

" pages ;ifzs 1in. the Criterion Teacher's Guide. “(Any tr;utor_ '

requin@lle extra help in Spache assessment may elect to stay

for. e t "

L help at this- time). . -
' . ' . ‘ * '+7' ’ P

R

A. Trainers,. with‘ support groups, will ,cal.l‘ attention to, th%\‘ ’
'"Checklist of Readihg Diffitulties" and Waguary record blank
on pages 31:34 in the Spache examiner's record booklet. '

1. Trainers will briefly review the parts of the checklist, - :
. C - ‘ . - "ﬁ?% .. B

2. Trainers will define any reading terms not recognized by , °

the t_UtOI'S . j S ;' ; . ¥ ‘ .

iy ,

: : . - TN .
Trainers will emphasize’the’ pt}ﬁ;ose, and importance of the °
checklist. This‘is to be completed by the tutbrs when they
. assess each .tutee. / Tl C

3.
.

-

*
LI
-

" 1. Trainer$ will pass out Criterien Study, Qpide ditto to.each
54'” ~ N . - ’ . . N L.
ctutor., . - . < .
L B - . _
‘Q. “Trainérs will lead discussion of quéstions’™ s

"
v !

a. At ‘quest'ibn #7 of part 1, t™ners wil) hand out and” = - “
- . % : o7 - ® .

.explain the criterion pupil profile bgbklets: .o, .
- T ‘, » . ,. - s

s

,b. At questibn #6.0f part 2, traine¥s wAll hand out
« ©xplain the criterion group record booklets.
. ) - B "‘ .~
NEach tutor is respohsible “for-completing the
' N thin his/her support groups. -

and

‘ , BN
'study ghide .
/ s 7 »
review ditto
‘eXplaining -the assignment of q;jgz'ion levels 1In copjunction
with Spadle_a§sessment§. o . .
Y. . \ PO - « .

2

‘using an overhead ‘projector. *® . \

o
»

1. Trainers'will give each tutor a,sheet of-paper,and'mtrgét . .- ,*’
.- tutors to write down sequence of steps as each step'i§ reached.”

- .
s . - ’ - N
» .
.
-
+
+
»

&
3

’
.
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2 Tutors w111 orally volunteer, steps of criterion procedure. as
trainer uncovers diagram té reveal answers. Trainers will .
write oyer d1agram to s1mp11f'y ‘the system where T\ecessary RS

, . Jus:ﬁfore break, tra1ners will ask tutq" to pick up rest

.® . of cPterion booklets - neatly p11ed at one* end of the room - t .
. . as they return from break? . . - BEE
R ’ A . . o
E. Trainer/nér’omsatmn of cr1ter10n assessrnent I T, ¢
. NS .
1 2amers will assume the roles of tutorfnd tutee K {
T - 2. Traln% tutor w111 specify Cr1ter10n @vel for tutee based ° '
+~° on pridr Spache assessment.- . . .
P " 3. Using sverhead pro;ector, traingr-tutor'will' score results of
.+ . .. diagnostid outcbmes iff Pupil ile bgoklet as he/she -
T administers them to.the.tute st uto:sshouid follow: the
. e procedure in their bookiets o i
' : Kk} . 4 ' - -~ ’
‘4. When tutee fails 2 or 3 outcomes in-a row, tutor will mtroduce .
" Process Skills to the tutee.(and simultaneously the'rest L, ‘.
» Of the group), These should also be scored on’thé overhead . A ‘
in the pup11 prof&e booklet. ; . S et

5. Tutor ylll then introduce correla,tfon matenals to help teach Lo
’ to that specific. sk11L p1npomted by process sk111 assessment’s .

"W 6. Assumin /g a day or 'two has passed when e tutor taught d1rect1y ;e
to the/skill,’the tutor will‘administed the Learning Evaluation o '
as the rgst o£ the tutors follow in the books e o
7. Trairférs w111 an\s er any questibns about Je procééure Tutors N\,
s . - . should have a good working knowledge of, the entire progess. o,
. ‘ ] . . o4 .. ‘o !
J’ * ' " ' ) ‘ ! " T - A2 » * ! ) ' * . .“ .«/ .
' + FJ Tutors w111 pa1r off and pract1ce criterion-dssessment.. , T ’ ’
(- 1. Tutors i1l specify Spachg read1ng level - through -actnal _
@/practl e if they feel it necessary and ass1gn appropriate & . ~

el criterion 1evel - 4 . ' ™~ o
. . 2 Tutors wfll thoroughly practice criterign assessments - D O.., YO
.o P.S; ing Evaluations. ( K . R .
- V‘Kemg P ’ T~ -t
3. Tutors will report back’ to’ support grougs when. ﬁinished.and Lot
‘ ‘descrlbe procedures to rest of.group. i R g
4. Tralners w111 observe‘ assessments and’ help out where needed. i
) 5. Trainers will emphasue that- tutors will be teJtlng,yom‘rg
gubjects in read1ng 1ab tomorrow momlng Al -
-* * « 8 ! {:
B FEEE | |
L - - g
- od s [N
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;ﬂi G. Trainers will hand out Criterion Vocabulary ditto to tutors AN
N and note especially importiant terms-for the tutors to become
« familiar with. ’ " Co >

. . ' ‘ ! - ' « , !
H. Extra review time will be available for anyone wishing extra
‘help. Other tutors are free to leave. - '

A}

IV.-“DAY 4: TESTING, AND CORRELATION MATERIALS. ' o ' 1
A. Short review session for tutors.to reinforce knowledge of Spache - .
e and Criterion assessmept procedures. ' -

1. Trainers will make sure each tutor has a114necessary materials
’ . for assessment. ) .o -

2. Tutors will practice assessment procedures with partners.

to tutors and answer any
t procedures.i

3. Traihers willfrovide encourggere
.remaining questions about assess

B. Subjects will arrive for testing. Each\tutor-will be assigned
one subject to assess ,with Spache and criterion procedures.
Testing will be in private areas free of distractions - if
possible. ‘ - . e | ‘

-

a ) X ‘
/ - C. Tutors will administer Spache and criterion to subjects.

1. Each tupér will note on an index card the following:

-~ [ 3

a. Number of words correct on specific SpafE;TWbrd Regognition
‘list. S . ' = -~
. " . ' -
) . \ b. Number of Spache Reading Passage which determines the child's . \
highest insfructional reading level o and the number of .

- that level. \

. . ' c. Number of Spache Reading Passage which determines the child's
. S~ highest independent reading level - and the number of that
R . level. . - A . -
T i Y . . .

, d. Number of criterion level assigned to subject.

- e. Criterion assesshent scores - two or three diagnostic

o0 outcomes and process skills where possible.

- 2. Tutors will report to trainer whose name appears at the top of
. their index cards and will describe exactly what occurred
with the assessmers. Trainers will check the information on
the cards, correct’ any errors, and provide pgsitive feedback.

— ¢ A - %
J‘l‘ . ~ - . » - L4
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"D:  Correlagion of Reading Materials.
% 1. One trainer will display "and demonstrate materlals .in the
' reading library.

., - >
~ 1

: 2. Other trainer will dlsplay and’ demonstrate materials in . _ .
readmg lab . ] . . ‘
3. One trainer will display and demonstrate a table of Sight ’
Vocabulary materials. . , S
-’ 4. Other trainer will display and demonstrate a table of materials ’

. . available in the Migrant Office. .

5. Tutors will break into support groups One group will report
to library for correlation with one .trainer while “the other
group remains in the lab for correlation with the other trainer
In each area tutors will note on prepar®j ditta all sources ¢
and materlals demonstrated In each area frainers will:

a. Desche how mater1a1 %r source works o ' o

- b. Explam age group mvolved . oo SR )
- . { . .
s Note altérnate way’s of adaptlng and using matenals

‘ 6. Support groups will switch places - Lab group to library and T
% \ , Vice versa - afﬁ complete corwlatlon orientation. . -

\N N .
V. DAY S: ALL DAY woRKsnop AT G‘EﬁEsEo .- : - .

& \ -~ .
_ ﬂ )
A. Entlre trainimng group plus experlenced tutors will travel to suc’ at . )

‘

Geneseo for a WQrkshop run by Mrs. \)Barbara Caffery. = . ) et

- 1. Ms. McCaffery will demonstrate how to- individualize matex‘lals and T
will rnvoive o\\ﬁaryone in making materials for use in tutor].ng :

“
. . \ . . A

« - o ! -o& ? i
VI. DAY 6:° LESSON”PLA‘NS ANIj BEHWIORAL oamcrmss‘ . . - — .
Af Tramers will hand out and brlefly dlSCUSS ditto on "Important
M ] 121 '
, * Do's and,@fs " ™ , . ’
¢ ‘ 1 Trainers will emphasize importance of, relevancé in classroom
i ’ techniques.
., 2 , ) . ‘- .
B. Trainers will hand out and talk abon.' Mot#vation Techni¥pies from
Jarrls btsok C . o . S .
} ' ’

1. Tra1ners-,w111 define motivation and tss its mportance in . .
the.learning process. . ¥ | " y,

2. Trainers will eljcit examples of motlvatlon techmques that have
worked we11 from tutors who have had experience in the classroom.

‘ . .
7 .-
SRR i 44
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C. Tnalners will hand out Reading Games by Mary Dorsey-and Ekwall' s
Reading Difficulties books.

1. Trainers will br1ef1y descrlbe the content of these’ books and
their usefulness as a sourte of .adaptable ideas. . .

D. Trainers will define behavioral obJectlves and exp1a1n the
rationale for® their use jn lesson planning.

1. Within support groups, trainers will hand out d1ttoes of exafples ' o
of. good (clear) and bad (vague) behavioral ®bjectives and tutors
. will glance over -the dittoes and ask questloﬁs about anythlng
' they feel needs more explanation. :
-

2. Trainers will instruct tutors to write down two examples of

* behavioral objectives. v
. - B .
3. Tufots w111 read 4nd critique their examples wiﬂi&n support groups..’
¥ 4. Trainers will hand out lesson plan.ditto to all tutors, plus an
example of a completed lesson plan. Trainers will emph wége its . W
use for tutors, substitutes, and supervisors. Trainers
S - 'stress the need for accurate information in all spaces. Trainers
will explain terms: procedures, evaluatlons etc. . .
5. Trainers will as$ign specific lesson plan needs to each tutor e
for three children meeting at the same time for two days in a
. row. Tutors are required ‘to complete plans for two days and to
o create one original visual (charts, games, etc.) to be in- — .
. corporated into those'plans. Visuals must include directions ’
. for use. -

[ 4

s A . ' . 2

6. Traingrs will collect plans and visuals - ‘to be returned Egmorrow.

. . )

VII. DAY 7: ROLE KIT ,AM) RAP SESSION -
< .o
. A, Trainers will pass back lesson plans and visuals with felevant .o
- coments. about. the quality of plannlng, originality of games,
‘ etc. Tq;or§’#ay keep their games or donate them to the program .

or use on a sign-out ba51s by all tutors.

*******Optlonal********Ind1v1dua1 tutors may wish to share their

. games, ideas, charts, plans, etc. with the rest of the group. The
enthusiastic should be encouraged to demonstrate their games, etc.
to the rest of the group. -




h Rap session with tutors respondmg to specific questlons from the

-

- - -38- ' "
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program director.

1. How did the migrant children i-eact‘ te being tutored,;’ Any
language probiems

¢

4 2. Did you have any d1ff1cu1t1es bu11d1ng up rapport with your

students?
3. Were the teachers cooperative?

4. Did you-'discover any especially good methods of wofkmg with
different reading problems?
é

5% How do you feel about your work? "

6. Open quest:ons from new tutors
® . o

Role kit. .

Field Cpordinator will review salaries, substitution procedures, .

his/her responsibilities to the tutors and tutor responsibilities
to the teachers and’ cn' ren. .

F1e1d Coordinator wilN

-

DAY 8: PUERTO RICAN CULTURE AND THE MIGRANT TRANSFER RECORD SYSTEM.

. Ms. ephlne Estrada will speak about the PuertoRican culture and

its re evance to tutorial work with migrant children. -

. Ms. Donna Griffith will explain and demonstrate the use of the
\41grant Transfer Record System. .

. Tutors will complete evaluation forms for ‘the training session.

. Tu;tors vyill fill out salary 'forms for thé-traiﬁing session.' |

S

assi'gnmen.ts within the school system.
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, Appendix B
BINGO GAME OF FINAN BLENDS

' ,‘ Game- 1

-nd | ch f [ th { ng [

mp sh mp ft | 1t

< nk | st | () | na | te

t [ th'| nk | mp | st

S
2 4
'7"% |-

d | ch |st [ ch f

2

Reproiéd with permission of the tutor,@s. Car

-

ol Hoffman.

. 4'7d J o
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SPIN THE HAND GAME

jloz LE\ARN INITIAL CONSONANT SOUNBS

Spin the red
hand--can you
s¥y a word

begimning with
the sound of

) -

Reproduced with the permission of the tutor, Mrs.

»

Betty Peebles




!

Alphabet Trail
(a-1)




BN G BN SN EE A AR 0 SN B G am
Lose Go back Go back
one . one two
turn - space spaces
Move Nt 3"‘
ahead O
to the N\ 4 -
tar * ;
Z. Take o ’
. an
extra
tumn
— Move,
~ | ghead
four
spaces
% '
. back ~ y ;
one 4 :
space
) !
[ back
~— three
— Q"‘- aces?
M = no!
’ s
Go - Go -
back back
to " |three
Start

MM:MTA
8/6/7%

51
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/ .
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. e ; ) - Introductlgn N », .
: « .\’ LEAD (an acronym for Leam Expewience, and Deve10p), ds an after-
' L ©* \ - T .
* - ';\L school enr1chment p‘rogram for mlgra.nt chlldren enrolled in the R:Lpley .

at

Central School dlstr1ct Th1s program is the second component of the-
I Fredoma,Qutreach. P.rogram fu;xded by the State Educat1on Department. S e -

P * :

v e -‘. The pro, as its prmary goals the éducation of the migrant

chlld 'through ' olvement of parents mﬁe educat1on of the1r

. ‘ &ldren and the mtegratmn of the mgrant chrld ahd h1s fam1ly into »

&

. # . -
., the conmumty /" - } B N

The total famaty. progr%mv&lved m1grant and non-m1grant children -
ey - from pre k1ndergarten through h1gh school and, the1r families .1;‘)(- : e

S “ 5"’ 'per1ences and . activities, des1gned to expand the1r knowledge

B —_— Part1c1pat1ng children Had thé benefit of a program designed to ?/

< K 4

make learm.ng pracucal qnd fun, Special program act1v1t1es were

. * 3N conducted that mvolved pre -school” ch;ldren in soc1al and educat1onal
. ‘ . . . 2

‘ e tasks Ch1ld.ren in K-12-were exposed to a wide range of educ!at1onal . 'f

LA expenences and learned to help ot&rs as welI as themselves The. -

older children often assumed reSpons1bilzty fon the younger ones. They AU
. Yy .
helped by readmg stor1es playing games and super'hsmg various . :

3

B ?r

act1V1t1es . - s , \ T

A ¢ .
’ (iJlng older, chlldren an opportumty to_ teach stlmula“ted them to’ j) v
. do more research learn more vocabulary md develop an appreciation St s
for those who taught them. It encourage@ them to llgten more intently
®so- and m‘qtov‘w their sense.of['responsmlll@;'. ’ ":“"

L4 - §

L4
ERTLE T - e
L

-~
»
-~

L X TN SRR




. to interact in learning and s_ociai experiences; sharing k’rfpwledge,

both children and parents$.and relled heavily on fommnilty support and

. barental involvement..

. - « .
S ‘& / ) g [}
J . r l\ 3
1 ¢ PR
i ) el : -2- . . -
» .

"v.The program fostergd an atmosphere of acceptance and cooperation

.

that allowed the migrant and ‘non-migrant children #id their 'f'ami'lies .

1deas, and skills. . . o : "
Parents of the LEAD children were 1nv1ted to actively partlcipate
4
in the pr%r;w_'. ’Ihey taught their spec1a1 skills to the c.h11dren, . :

assisted on field tripsy shared the work of fund-raising activities, -

created' costumes, helped with the stage/ plays and provided continual

* . ’

- supporg for thg: program. " ' _

The teach1ng staff taught the three R's in an exciting and’ dl.fferent

way. -Science came alive in the woods and language arts were taught by’ \ -

practlcmg for plays that were pertiormed for parents, grandparents, . h_‘

teachers, and the community. Measurlng was tau‘pt by baking, cooking, and:

sewing' ds we11 as woodworkmg The children read about what they would
’ N .
see on field trips and wrote gbout their experiénce en they gc;t back. b4

LEAD offered a wide, range of enrlchmg educational experiences to -4

! “

1 / . -

Plan‘ning

I. Need Assessment., T . ) ¢
ior to the 1mp1ementat10n of the Lﬁ—p'mgram in mid-
Apnl 1974, numerous 1nd1V1dual arid group sessions were-held W]‘th
parents and ch11dren to determine What they wanted to get from the
program. Plannmg and discussion included not only parents but also

»

children, the school administration, area businessmen ang _wOmen and

-~

-7 ‘ "
: . .
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LEAD staff members. The results of these many discussions with
. 10 ' ) * , -
different groupd\are summarized as follows: .
T o - g ' \
A, JParents. Parents wanted gheir children to-be involved in
" more practical types-of learning. They wanted them to
learn how to cook, sew, repair and build things. Tt was
thought that such activities were also excellent ways to
lpractice. reading and math skills. .
More field trip experiences.were roquested The parents
" wanted the children to become acquainted with the area
businesses and industriflk. They ex';'lessed the desire to
. haye the children lea fe about ghe'career opportunities
in the durrounding . “

-
»

They suggested many possible field trip experience® and

. volunteered to accompany the children and help in any way

they could. AN

", They also expressed their willingness tp teach some
practical aspects of their work in the home or outside .
to the children.

B. School Administratiom. Initial planning prior to the im-
plce'meniation of the LEAD program invplved Anna K. Bentley,
Eleganentary Superysor. Mrs. Bentle«)[ gave many helpful

suggestions, made school resources available, assisted in

gaining support fromeschool administrators, staff and '
, . school board members and cooperated full)ug_h_the. LEAD

lstaff during the implementation of the program.

A9

"C. . Children. Small group discussions were held with migrant

" childrenl to determing their interest in attending LEAD after
school and on“Saturdays. All the children involved in ‘the )
" planning wanted to parjti,cipate and gave their ideas about the

types of activities-that could be planned. These included .

- $ . ®

/ o

n ! - % .
/ -
.




1I. Staff and Volunteers . . T,

* planning.

special interests they felt they could contribute and special
skills and interests théir parents might share. The children -
. oL 4 . i '
also‘discussed thifigs they would like to learn more about.

’ h - M ’ - v. - 3 -
Suggestions were givdn concerning field trip experiences. The-
children's suggesti'c* were incorporated in the activity

L4

- -
Area Busmesses Area businessmen and women were consulted to
see 1f they would allow the children to learn ﬁ/'Om them aSy-

apprentices and to tour their fac111t1es. Local members of

: ~
the business community responded with enthusiasm. Many offered

R Y

to let the children shadhw them in their businesses, invited

them to tour and offered to send guest speakeérs to-present in- .
depth views of the business.
> ﬂ/. . ~n , ,\

»-

- ,/‘1" Teachers. F1ve staff members were sel-ected on the bas1s of

[\

dramatic arts. T T N

their ab;llty to relate,to people their w111mgness %o try

new ideas and their unique talents in the special areas of
»

readin'g, language arts, Jcience, social studies, and the - /
a . . N

32

Parent Volunteers. "It is necessary to'involve parents in the
total program in order to bring about changes in child attltude, ) ‘
motivation and behav1or. Parents that are en'thused and in®

vol.ved in a program ‘convey_their interest and enthusiasm to | ."I

their chﬁildren. fprents were invited to teach their specialized |

skills to the children. This participation fostered a sense of




- . . . N
L :5- ' ) ) ) N
;' v ™~ \' . ‘-l - N
RS : .
prlde\m the parents and in the chlldmn. The program was :
\ { ~ designed to create the type of a Sphere that would bring : o
ut optimal parent and child d}lopnent. " As a result of .
' LY - ’ A )
rents’' involvement, children will learh a new practical
'

skill, have a close worklng relat.lonshlp with adults 1nclud1ng ’
the1r own parents, have a better understanding of what parents

do to contribute -to the WOrld of work, and remforce reading’

o ' and math skills in pract1ca1 ways; parents w111 contribute . &
theit skllls and ideasf to the group,better understand the |
educatlonal and emotlonal needs of children, gain conf1den¢e
in their.ability to~_re1ate to children and other, adults, gain
a better mderstand“i?g‘&f teachets and the_ school, and ‘gain
status and recogni}:ion for their talénts'and develop pride in
their contribution to the group. .’ ‘

C. Local Businesses. Local businessmen and women were guest

L4

» speakers, allowed small groups of children to visit them in the
course of their work and invited the group, as a whole, _to tour

<
- their facilities. This provided ch11dren w1th a wide varlety

: of educational experlence%. In addltion the majority of the .- /

' v " area bu51nesses donated items to the program and often gave ‘

4

a '

{ ' gifts to the chlldren omm trips. G1fts included a stove,
refrlger‘ator, hairdryer af® other -items .of furniture for the
program to use. ASs a result of, these act1v1t1es,‘ it was hoped
that children would dlscover ccxrmm1ty career models,. be exposed .
- - . to cultural and historical enrlchment in the commnuty and vid

. surrounding areas, and enjoy the, recreational activities in the

“area that encouraged physical fitness.

'¢~ . . ' ) ,//‘ ‘r ,
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o 1I. Activities. -
~ ’ A large yariety of activities Yere made avaiffable to children
)g o by parents, area businessmen and women and"staff -

A. Parents brought. in favorite cooking and baking rec1pes and
P

worked with the children. The youngsters read the recipes

.. ) and carefully mea,sured the mgredients a good way to learn .’

- ' reading and math and have fun too! A variety of fo@s from
( chili to apple pie weTe prepared the children upder
- + parental superv1s10n The children leamed a varlety of

’ . cookmg and baking techniques by making cookies for field

!

. trips, doughnuts and a variety of candies for snacks at the

after-school sessions, and desserts such as pies and cakes

A ]

} . for the Saturday nodnmeal ' T o oy
' Sewing played an:gimpor.tant role in parent diitected .
7 o activities. The philéi'en learned all the basic stitches

. plus machine stitchmg as they made rag dolls, felt ducks

. -

for the younger chil@ costumes for the stage plays, and

- ‘curtains for ‘the cupboard,s . ' .
- - \ - ‘
Carpentry class led by sevvral fathers also enabled the

Ce children to make their owg\bird houses decorations for
flower gardens and partit {ons for. ‘their trailers. Other/

specialized skills taught by parents included quilting, making
. d
ca.Ke decorations hdoking a rug, and knitting A variety of

LS Y

* arts and crafts were taught and many parents d the children )

. in song fests, often accompanied by musical mstmnents.
l - . ’ . - » . -

]
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guest speakers Sane of the guest speakers who«represented

commmity career models mcluded a newspaper editor, nurse’o
hortlculturahst drlver safety teacher, and a p110t
.The children e ed their knowledge of career choices

on field trips. The children visited WJIN radio station and , =

_'learned of .the many careers in radio. ‘These included A

s ' . v

“anineers,- disc jockey, newscaster, anneuncer, copywriter, B

( . - :
‘and receptionist: They-also had an opportunity to examine

radio equipment such as tape recorders, ‘microphones, record-
. t v { Y

ing equipment and a mobile news unit. .

- (3

Aom Yocal businesses 'children also had an opportunity to

discover éonmunity career models in a variety of ways.. Children - '

became acquainted with the octupations of board members, N
commumi ty le;ders, area- b,usiness'es’ and.elecfed officials. \/
ghadowing local businessmen and women in their _work was
arranged at a beaut); sﬂop and an auto garage. Chil&ren's ' .
knowied'ge of the ‘vqorkﬁlg world wass further ‘enhanced. by trips to

a taxidermist)s shop, airport, greenhouse, bank, pottety, cheese

c

Field trips ‘to cultural and historical places. The children had

factory, and a trucking company.

4n opportunity to see and learn about much of the histery and

culture in their immediate area. Parents took turns accompan&ing

,




» . ’ .
, ; . . _é'_ .

4 b N : :

‘ ‘the children on field trips and had the benefit o{'these
" experiences also. .Theichi?dr‘en learned science first hand
+ © by visiting t:.he Scie;lce Museun and Planet’ariun.at SUNY
Fredonia. History came alive as thay\ visited, the Erie Public
S ) Muséum, Admiral Pen;.y Memorial Holse and the Flagship N‘iagara.

Cultural enrichment included a ballet, operettg, concerts

- .

) and a live stage presentation.
/‘ - A‘ ~

.

&

D. Reoreational activities. The «hildren also had an opportunity

« to participate in a varietygof recreational activities to

£

L3

. 6f leisure time activities. These included -rq’{ller, skating, \
swimming, winter sports at the Colle_ée Lodge, and armsempent‘
aotivities suth as Scarbbrdugh Fair and the 'Shrine Circus.

: P&li}ninary work” was done"pfibr toqeac.}}. activity stated
above and.was followed obfgtiyities that reinforced what

children had lgarned. » >
. . B .
) L4 . Q. B
E. Learn by teaching. Children were giveér opportunities to teach
other children. It was hoped that this.wogxld \encourage them “to

. study harder, motivate them’ to L’isten more intently to their in-
<structors, hel-p the;n‘de:velc’)p an apprecia‘tioﬁ for tﬁgair teaché'rs,

. and make them feel important. An opportunity to teach. ;athc;rsg
it was\hypofheéized, would aiso enhance the children's feelings

' ’ of pride and se.lf-esteem and give “them coﬁfidence in the gro\p.
- , In most cases, 1i_he older children were taugh a new skijl during

-

- L]
s + y

3 | » 62' ]
e S

- ‘ - -
the hour befare the elementary ch¥ldren were dismissed, In this -

A : S .

’

enhance |their physical fitness and ex_poée them to various types .-




" way, the jﬁhiof n;gh and high school youngstgns could be
taught- the activities and then b;.;éady to teach small groups
of youngér ¢hildpen when they arrived. .

The high school yamgsters were also included in plamning
sessions, shqpping excursions for suppliés, getting materials
ready and general preparations. They were an integral pant
of the program. '

“The older children created games andactivities designed
to hgﬁp ‘the younger cnildren enhance their reading and thinking
" skills. For 1nsf5nte they designed treasure hunts and nature
trail maps to help the younger chlldren discover facts by read-
ing clues.r In other cases, ghe older children read to the
pre4§choole;§tfhereny reinforcing their own reading skills.

l 'The high scﬁool assistan;; taught such information as
the hlstory of Boffee and helped the smaller chlldren grind the
beans, pi&he coffee and serve it to parents and st:(aff

After, learning to.make vibration telephones the children
: 9

s

evidenced their mastery of the task by teaching it te the others.

The children learned varied activities such as tie dying,

various arts and crqfts and square ‘dancing. , .
Several of the oldgr children had learned speciélized
skills from commmity .businessmen and women and they ,came ‘back
to teach the others in the group. Mnny of the young penple.had
knowle&ge of a ﬁartiﬁu15¥ skill such as engine rb?air, knifting

.

L d




or bakmg a favorlte recipe that they shared with the group.
~F. Learn by domg The tegdung staff taught the three R’s by -
| pla.hning lessons,and activities &round the needs and ir}terests , .

. 1
of the children and the particulfr specialities of the staff

4

’ a members : Sc1ence and reading skills were remforced when the
”chlldren followed the nat:re trail mpped out by the1r teachers.

. The ch11dren followed a written guide sheet to dlSCOVGI‘ thmgs

about plant and animal 1ife. The}’ helped each ‘other read the

. nature clues and learned about science by experlencmg it.

- language skllls while makmg many thrngs related to language

-

such as mbratlgn telephones, I‘ndlan sticks and semi‘phores.

doing and wrote ekperiénce stories.
N\ . .Social studies became a practical adventure through the _
~international meals the childrep prepared each ‘Saturday. The -

' ' ' around-the-world trips that the children took at-mealtime in-

foN

cluded visits to Italy, 'Mex-icol Africa, Ireland, South AmeI,i‘.’ca,
China, and the United States. They prepared food native to
~  sections of these countries. ' . .
'. ' Many activities were designed to celebrate certain times
s of the year and to inco‘rporate a wide range of affective and
cognitive objectives. The children created their own Easter

fashion show,to encourage gooh grooming and highlight the hair

- ) , styling activity that was scheduled that-day. .The boys and.




g'i'rz brought their 'favorite outfit to model, wrote their own

4

G.

\~.

Al

.feeling of togetherness. -

This

ntary, and modeled for parents, staff and fr1ends
activity enhanced self- concept by centering attentlon on the
individual child. Staff members participated to add fLu'x and a

B - N
' :

gther activities that helped children acquire skills in
readihg, writing, and arithmetic j.neltxded ';wrojects such as
screen paintiné, knitting, stage *presentati‘ons, *The Wi_zard' of .
0z," and, "Peter Pan,"’ building su'ndial, and Burying a time

capsule in the $chool yard. ' ~

. Working together AAlthough LEAD itseif was a co!)perative venture

between ch11dren staff‘ pa;‘ents, school}axﬁd corrmunity, there

are a few outstandmg examples of total cot)perathn that are

worth noting in this report. | ' . f/

The first was the auctlon neld to raise mone)f for the

A
)

heaters in the two trailers that housed t};e LEAD pgsogram The -

entire town -cooperated to make the auctiorn a succeﬁs Local
busmesses donated&od.s and services, school board members
offered to help, civic organizations offered to p1ck up donated
1tems and the Klremen s Auxiliary baked.a variety of delicacies
to be‘auctioneci off. The teachers at Ripley Central contributed
and urged t-heir' classes to participate. A Tocal auctioneer
donated his time and the school admlnlstratlon and boarrd donated
many it to: the auctlon The LEAD chlldren prepg the

advertising, cleaned and repalred items to be auctloned prepared

. .
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z
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and sold food and collected the money. Dozens of parents
ass1sted the staff and cn11dren with the work Three hundred
people from Ripley and the surroundmg,area attended and just 4 '
over §529was raised. The furnac:es were repaired and the .

~

children learned a lot about math hard work and public .

’
b ~

relations. .

Another fund-ra1s1ng act1v1ty was a two- -day book sale held
in the Spr LEAD ch11dren earned $140 se111ng old’books and
supplies to the public. They transported materlals to*ehe cars_
of buyers, sold goods and kept a record of a11 sales. ‘

In recognltlon of the1r resourcefulness Supervising

_Prlnc1pa1 Eugene Edwards, donated money for each child to open

14

a savings account on their f1e1d trip to the bank."

v The children maintained positive contact with the commmity

by sﬁging Christmas carols to the elderly, 'and‘having parties

-and special celebrations for their—families and friends. The

children prepared- the food for the parents' parties and creat

their own games. They als¢’made gifts for their parents which

were given at the parties or on special eccasions.

The plays that the children produced with the coopération
of everyone, drew capacity, crowds of parents; relatives,

teachers admmlstrators board merrbers, and many friends in

“the commmity . After each play a party was held for the ch11dren

and their fam1.11es and guests. It was a good way»’q end a total

family program.

™y
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o : ] . " Evaluation - -. "% T

- - < . - %
-, " . In a;i, there were 60 migrant and non-migrant'children in the . ’
- LEAD”A.ﬁlponent of the progrdm.‘ Table Lshows the mﬂers of mJ.grant, ¥
/v and non-migrant children by grade levels. o : : e ‘
he S T tabler s SR I
. Mlgrant and Eon-Mfgmnt.\Ggii’d'fen by Gx_'a_de Levels - ‘
‘  Migdant Non-Mig;ant S '
" Gfades 1-3 | 18 | - 6 - ’
. | . r‘ | ) P \
; Grades 4-12 ) 723‘ A 13 ‘ ,-‘ .
J ‘ . -
. Pre- and posttest data were collected on 43 students for readlng, 49
students for self assessment 48 students for school sentiment- mdex, and e
A 43 students for self- concept Data on readmg scores was included in
Part A for analysis and will not be analyzed here. Data on ch11dren s
.1 perceptions, parents' perceptions, and on self- !ssessment school sentlment
- and self-coneept are examined in the follo;zmg pages.
s I. Perceptions Assessment’’ o .‘ R ‘
oA Childrerf"?\Percept'ions. :In order. to deter_l:hine children's re- i
actions to-the program and the social/intell‘éc'tual group . :
. T ‘ ” ' 1nteract10n, a 10 1tem q,uestlcmnalre was de\reIoped Chlldren o -

were asked to answer each item by marking X under one of the

three ‘C'ohmnS' Yes, No, or Undec1ded CnIldren 5_responses

to the 10-item questlonnalre are given below "
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’ o »
A \ B . ' ' P Yes No Un.
> A 1. Did you enjoy working with older and younger RO
- - children in the program? ) 45 1 |1
’ . . - ‘.' . . - - p 4
. 2. Did you make ‘a new friend during the program? . - 47 0 0 -
3. Did '&ou enjoy workmg with M -ups irr the .°
program? - , ) 47 0 O
4. Did you like eating together as a family on - L\‘ . P
i D Saturdays'? . p . N 46 1 0
5. Do\you feel you 1€arned something in the " N
Program that you could teach to someone else? . 47 0 0
6. WOuléryau‘contlnue coming if you could? .47 0 0
7. What did you like most about the program?
. 8. What did you dislike about thebprogram? .
9. How many times have you been absent? ,’

”

10 # How would you change ’d‘;e program if' you could?
- This questionnaire was completed by 47 children. From the responses
to Item'#7, it was noted that children liked field trips# making
thiﬁgs,‘drama presentati"éns, ma]‘ging ,Satﬁrday dinner, xjgliearsir}g a
. play, and goiné to the circuf. In response to Item #8, children

» . .

felt that there wasn't enough room in the trailer. One child
s i Co
.didn't like commg on Saturdays. Regarding SUggestions for- chang-

r [ 3

ing the program, chlldren felt that they 11ked the prog’ram and
‘wouldn't want to change 1t. Howe\?er, they felt that half of the ;

-

* children should come on Tueéday and the other half on ‘Sa'turday .

, This way, there wouldn't be crowding, in the trailer.

~

-~

' B. Parents' Perceptions, Parents of the children involved in the
LEAD component' were asked to give their reactions to the program.
Twenty parents responded to the 6-item questionnaire. Their

responses to each item are given below:

Q , o 68 . Ao

I




* e
B
-
" .
> ¢
»
*
.
N . :
" -
[}
-
-
4
J S
E
’”
@
T
-
o
‘..
\‘1 .
6-
Ll F3 *
‘_
- ) r?;
.
4
H )
~° N ]
¢ v
"
- /
» h ‘

o

r.

N

{

2.

3.

“What effect would you sé' the pro%r_alm has hadﬁﬁ‘{your e
child educatlonally andfsocrally? )

Children lear&d a lot‘ilt taught them to get along with /f
. g

others they 1eamed t?m‘gs they. probably wouldn t h
learned o%ermse in ﬂxe classroom; ?ey had a chance £

5 ‘e
and part1c1pate 1:'1 aqt1v1t1es they developed R

of?

- -

‘ »
pract1ca1 11fe skllls such as’ cookmg, wrltmg,c mechamcs, ©

l e »

an%-exposure to a d;&fferent income IeveI of soc1ety on an

. -
equal basis, ‘.; .
"Have you notlced a.ny changes 1n you‘r; child's att1tudes'7 ‘

Parents felt that the1r chlldren were a little more confident, \

nappler, eager to try somethmg pew a better help at homq, c-

7
mterested ma‘*ﬂumgs the thild is learnmg, matured so mbch: .
in thelr a;fltude toward ge‘ttmg along with each other, ”
i

a.nd more patlent w1th other ch11dren - &- _ . =
' Did_your® éuli's experience ih the pmgram have an effect on
your, relatlo.nshlp ith your chitd? ¢

¢

" Parents felt that they Kad moyre in conmon to talk about

L4

Chlldren jvould help- out about the- house ask more qcést,lons, o

/
evof doi:ng thmgs ,together, and can understand why we f\ .

bqéome unpatlent with them.’ i ’

b*ld ‘you teel\gere were adyantages .to this after schOol
program that would not have bee® avallable to’you otherw1$e‘7

Mprkmg fogether, seemg newathmgs leamxng about hew

pI;ces and going on field ‘trips were mentloned by . parertts

'e '

_as some of the adva.ntages. of ‘this after school program,
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® 16 . . . . ‘ 1
) i C ' o . _r
- 1 - > - N e
-. \ } . 4 3 / . . I I ‘ A .
‘ . ' \ l
Did you feel -that there were any d1sadvantages to the, -~ )
after school program" . %
) Parents were very entht.l\slastlc 3bout the program }bwever, . ‘
e . . a few parents felt ‘that aG ities on Saturday'- conflicted
® B ‘Wlth ch11d's duties- at home. These parents suggested that ‘
. ' ) ) it would b€ better if the program was offered after school -
- -
on weekdays only.‘ ’ ’
s o : 6. Would you recommend that we centinue this program next year‘?;

All the,20 parents who résponded strongly recommended. the
h\’} . : continuation of the program. Their comments are sumarized ‘

below -
LY il -
o ] It would be better to try it just one day a week plus
' R .§aturdays Some of us have Stouts, &tc, to attend alsb.
4 71 feel more parents should be involved ami\maybe children
\ ‘from large or poor famili€s. . .
I ‘sute do. I was so hafpy -that the duldren could belong. -«
w2 . - ' Plus learning all sort$s of new crafts, seeing new places,
, ' " , . and learning.to cook, they -have new values-on things . [
.. such as now they w111 remark, "Boy, it takes a lot of work
» to put out the newspaper.' Or "Can we help with supper?
. because they know now how long it takes .to get th'ings done
Y ' from scratch. . s . e

. . < . ‘
- vy * 1 think it was very good. for Qe children.‘/ S

7 It gives the klds somethmg‘o do, blit have'it a, 11ttIe
- . : later in the summer. (It was, good for the kids.

4

.

Paula -and . Jeff have enjoyed this year’ but it does confhct
with our activities as a family. It limits our.tim¢ due
to Rlchard working nlghts to Just Sunday

*It was very educational.,

_ I think all chpldren should. get ‘the chance to learn as
"much as this group did. )

.. " I think it is a wonderful idea in which many of the k1ds
- - learn things they would never have leirned in regular class-
) » Toom activities. - '

* ) X - ‘ . ! ‘ o ’ \a;"‘> ’,
P . | »70" . .




. I am all for the group programs.insofar as there is
“comtact with kids of different ages. We learn from o
- other peoplé andfchlldren should inter-mix now and then'.

R Well I know my children are looking forward in having
T, . it next year. Th/ey love this type of act1v1ty

> I think it gives' the klds somethlng that is good for v
X them to do and they like it. .o

. & ~— - s
, N It may help some of the children but we take Bill so .
. ST many places and he knows so much aboyut all the equip-
' - ment at home that is used, heall}?)don't see much -

advantage in his attendlng ¢

»

cause ] thinK it LLwonderful for the ch11dren and -
it helps them a lot. «]‘\ . ,
: ' Abs we.think that 1t makes the children understand

‘% N other kinds of activities. . . .- '

.o K he
S - To some child, this may be the1r only out, both .
. ¢ _ socially*and educatlonally _
T . . Yes it gives them a’ chance to visit placesl arid learn more.
h . We believe it is good for tne ch11dren and for“the ' ’ \‘
s - /.cQHmm1ty It g1ves both the children and the town, pr1de

* From the above reactlorB and comments of chlldren and the1r
o ¢ parents, it is evident that t}t( ch11dren were favorable to the
: program and that &€ parents exprﬁsed trust,'understandmg, and N

[ . ) o g
& full sugért' for the program. They strongly felt that the program - : |

- - "be, continued next year. N

4

1 . . . ‘ . .
II. Product. SN . .

i1

. . R . x .
= TS determine the effect of the‘program on affective variables. ™

4

¥ such.as motivation, self concept, and attitude toward school, pre-

_i “-and posttest data was collected on the"above three vgriables.
] N . ! ) .
. | 3

*

lye are inde!ted to Dr. John E. Blc}mell for his a551stance in analyzing
data > ./ - . '
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L '
. ‘*-A N Self Assessment of Cq1era1 Level of Motivation. A 20-item . °°

checkllst to assess the gen.eral mot1vat10nal Yevel of a child

-has ﬁoeen deve‘loped by the Wisconsin Reseamh and Development

<

Center fbr Cogmtlve Learnmg -(Klausmeier, et al;, 1972).

f

,Chlldren were asked to assess their behavmr on each item of ~-.

’

the checklist (Appendlx A). Pre apd’ postftjst scores of 49

out of 60 children aii glven 1n Table 2 below

. le 2, N ’. S ’
» . A | .
Pre and Post Scores én Motlvatlop Yo, .
- . ) '¥$‘ ‘ ( A ' oo
. Pre* © .Post : i . Pre =~ Post’
f" 716. - 15 ¢ 126, B I
2. 14 17 27, *. W 15 - .
30 5 . ¥ . 8. 47 10 7,

"4 .15 18 . - 29., 9 14 v
V5. 0 SR 30. 11, 12 - . ,
6. 120, N 17 3. .S ‘5.0 .
7 135 ;': 9 32. 12 14 ! 5o

8. 12 14 ' 33 N 6 137

9. "7 10 11 11, 10 S
10. 13~ 10 35 12 ¢ 13
11. , 11 13‘; S %, - 10 20 .0V ™
12. . 8 . 37 Y P 2. -

13. . 10 8 \ 15 13"

14.° 15 .18 ‘ 39. C3, -2

15. o« 13 9 4. 9 .7

16. 9 20 <« - .41, ' 9 10

17.- - 18 V19, 42. 619 16

18. ‘8 14 ' 43, 3 6 .
19. 14 11 - 44. . 3 13 .

20, . .19 a8 .- 7 45, { 5 "14 .
. 21. . 18 17 a6, 13- 120 . o
7 13 15 47. . 13 - 15, . ,'
23, 18 15 - © 48, . 13 - 17 \
2. 09 7 : 9. - 4 9 ,7!

25. 13> 9 e - e
Data i Table 2 vfas&nalfzed usingl co‘rrelated\t test .to determine
whether there was 51gnlflsa,nt d1ffere‘nce between pre d pdst o
’ %& |
/4 or,
L
pre test and 12.83%/4.11 fPr posttest gave the t value of 2,63

mean scores. Means and standard d.éwlatlonsﬁc’)f 11 26

.which is significant at 02 level. N
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attltude toward $chool . Pre- and‘posttest data wege obtalned '

-
«

.. .Value 'of t ¢

s ignificant beyond ™

vanla, was admmstered to the chlldren before and 1mned1ate1y v

-
{
AR ¢
C R g
L4
.
v
¥
.

- . e &

. .- - ‘ N
¢ . . . ,
. - . . . ¢ .
. . . - - * - S .
. . .o S : ' .
- - . 0

School Sent:ment Index. . 'I‘he chlldrelf‘ were also a@.mstered ) .
the School Sentlment Indéx . (I0X, 1972) to det,ernu.n! the1r

from' 48 Chlm transformed into T-scores (T\ban 500,
SD 100). Pre and posttest T- score means and standard ‘

_ : »
devmtlons are glven in Table 3°below. - "
. . y - " . %
o Table 3.0 ' C
Means. and S;andand De\nations ., T F . /
’ ‘ Pre Post o * .
Mean Y7977 [ sissz | S
g R N © . . . ' : .
Standard | 93.92 99.04 | © - . ';/,. -
o, Deviation : ’ : ’

.

T v . E _ '
>rﬁeTa%ecLsamp'.le' was' found to be 2:.60 which is
) ) F

2 levél. this mdlcates that the mean of

.
, posttest'scores was hlgher than lgean of’ pre-test scores.
-
Se.hf Conceﬁt\ Self concept is a 1eamed behav1or An 1nd1V1d- I

’ » LUK

' *
ual's concept of self ise in part 1earned on the ba51s of ;
=feedback he recelves from 51gmf1cant others in his' 1ife : parents, -

‘peers, and, teachers Teachers aré an espec!ally S1gr11f:(cant

J.
source of feedback 1nforma*t10n that becomes the basis of a young

3

persOn S developnent of concep, oféself _ A self concept measure
developed by Dr Johri Fisher of Edinboro State &llegé Pennsyl-: .

“

after the program was comp’leted Pre- and post{est data.on 43,

children was obtalned az}} is shown u’Table 4 : ‘ . | .

-

.
»

-
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’ NV , -20- Pl
~ ) : s |
» . /- '
, [N Table 4 . .
o -
®e : Pre- an& Posttgst Scores on Sélf Concept
Pre JPost ) Pre Post ¥,
. 1. 132 133 23. »s 127
- ‘ 2. . " 116.° ”!21 24. . 122 133
. - ' 3. - 110 129 25.% 2121 129
- 4. 119 . 128 26. 102 1177, .
: ' s 5. 129 €135 27. 89 100 ,
: 6. 125 ‘143 28..° 138 145
7. 134 130 29, 112 - 119
' 8, 119 122 30. 122 127
9. 134 118 3. 103 121
. 10. 312 119 . 32. 115- 192 oo
lg . 11 120 33. 139 . " 139 7 "
D13 0 143 . 34, 113 138 W -
13. 113 1 .+ 35, 140 149 '
' i14. 432 138 36. 130 133, oy
’ 15. 136 141 37. .103 116 ]
a- 16. 114 T 121 ' 38. 145. 145 .
- 17. 113 14 39. 95 106 !
L_ 18. 131 X27 " 40. 80, 118 !
19. 121 116 41 , 120 121
ML 20, ™ 106 100 427 7 93 102
) 2%.- 135 135 43. 129 -129 A
- 22. 111 133 ° : T <o
p , s . . / .
Data were analyzed using t test for correlated sample. Means A
] ‘ ~ . S "
and standard deviations for pre- and posttest ‘scores are.
. - e - . ' ’
given in Table -5.
. 7 +
‘. Table 5 '
. g0 D
. Means ang Standard Deviations {
y ! . - y : o .
SN 4 Pre Post . ’ ' !
\ ~ S - ’ iad + 7
« Mean 118.93 125.86
~ . . 1 . .
[} l‘ / . '\‘
1 ) //“ T ’ Ll
. ; / L . - - - »
‘ Standard ’ . ;b ‘ .
. " Deviation 14.29° 12.57 7 o, g !
| 1 v i
. . ' <
/ . .
: . - >
. / Value of t for cofrelated sample was found to be 4.80, wh1ch is , I
~ . /- 51gnlf1cant beyond 61 level.- Th1s indicates shat thxprogram
Q , . . .
ERIC ! 7 SO |
. Ealie frovid I . \.. J
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v "‘ s -
? 3 B P | | s )
_made an appreciablegigpact upon students' self ‘concept.
K e ' ®  Discussion
g o | ¢
Ca g . hd 7

. The results obtained from informal nontest-based evidence

) mdlcate that both children and parengtrongly favored the .
5 N
program Chlldren expressed theiy desire to be involved in the

program next year. Parents chmments elearly reflected their

! positive attitude, tTLLSt,)' understanding and full support of

the program. ' * : \ N

3

Analyzmg the data on three va"rlables, it wgs found that
L .
the chlld‘ren ev1denced 51gn1f1cant growth on measures of : ;T
Hotlvatlon, attltude toward school, and 'self concept. These , -

. ,
results further supported the positive reactions of parents N w

and chlldren about the program It may, however, be mentloned

i » -

here that the ‘results, due to lack of controls, may" well have

been cen,tamnated‘by other unmeasured variables.
L 2 ‘
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- The Instruction®l Objecti\res Exchange, 1972,
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Klausmeier, Herbert J. et al. Individually guided motivatioh:
A Y
. Guidelines for implementation. Madison;, Wisconsin:
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Learning, 1972.,
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Appendix A -
{ .
Self-Assessment Checklist of
Positive Terminal Behavior

"1 take good care/of the school's books desks, and
* other things. .

I do what the teacher asks me,

Name o Sex
Date L Age : > . .i
. | o~ . o Yes ‘No’
1. I listen ‘to the teacher. ) ‘ B S
- 2. I begin school work promptly. _____ :__
*3. I correct mistakes. ’ N e
‘ 4. I workruntil the job 4s‘finished. - —_—
5. 1 v;ork ‘when the teacher has left th?room. o
6. If I make mistakes, I still continue' to work. o
7. I arrive at class on time. < -
8. I work on }gar?ling activities in free time., - -
9. I do ex.i:rz; school' work. ___ -
. 10. I participate in class projects. = _ ___
* 11.'I read during free time. ' .
12. I ask-questions. about school work. o
. }3 I have pencil and paper ready. when they are needed. -
. 14 I. move quiejcly to ané from nry.classeg- \ . - ____
. . 15. I listen to"?_he ideas of others . — —
| 16. I help my cllassma’teis with their problems. ___ ¥
17. 1 pick up when the work is finished. ‘ - ___
% 18. I take good care ofymy clothing, bool§s and other thlngs _____
19. '



